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ABSTRACT 
Background: Shame and pride are salient to understanding the experiences of sexual minority 
adolescents because American society has culturally constructed their identities to be 
dichotomized as shameful and something to be hidden, or prideful, and something to be 
celebrated. Furthermore, there is indication from the general literature that these emotions are 
important to understanding identity development and wellbeing among sexual minority 
adolescents. However, little empirical research has been conducted to understand the influence 
these emotions have on this population. To better test these propositions, a theoretical framework 
and measure of shame and pride specific to sexual minority adolescents is needed. This study 
developed addresses these gaps. 
Methods: This study uses a developmental mixed methods design to qualitatively understand the 
evolution and impact of shame and pride among sexual minority adolescents and quantitatively 
develop and test the psychometrics of a measure to assess these emotions among this population. 
In the qualitative study, life history interviews conducted with 36 sexual minority adolescents 
were analyzed using grounded theory methods, including open, axial, and selective coding. The 
results from this study were used to develop a measure of shame and pride specific to the 
experiences of sexual minority adolescents. In the subsequent quantitative studies, the developed 
measure was distributed to a national sample of 354 sexual minority adolescents via an online 
survey. The sample was split so that 100 cases were used for an exploratory factor analysis, 
internal reliability test, and construct validity test. The remaining 254 cases were used to conduct 
a confirmatory factor analysis and to test the measures invariance across White and non-White 
participants.  
Results: Findings from the qualitative study suggest shame and pride emerge through an 
interaction between social context, life experiences of minority stress and resilience, and 
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dimensions of self-concept. Shame occurred when participants believed their identity was 
worthless alongside overwhelming and painful feelings that encouraged them to hide their 
identities from others. Pride occurred when participants believed their identity was valuable that 
was accompanied by feelings of zestful pleasure, encouraging them to connect to supportive 
people and resources. Participants managed shame and pride through emotion work. They would 
reduce the visibility of their identities to appease the social context and avoid feelings of shame. 
They would increase the visibility of their identities to enrich the social context and achieve 
feelings of pride. In the next study, the resulting measure had a four-factor structure with 23 
items exhibiting moderate to strong factor loadings. The SMIES' shame and pride subscales had 
strong internal consistency (α = .94 and .91, respectively). The measure also demonstrated 
adequate convergent validity with general measures of shame and pride and a measure of 
internalized homonegativity. Results from the CFA suggests the four-factor structure and 
covariance between latent constructs of the SMIES had a strong approximate fit with the data. 
Multigroup invariance testing found the measure to be equivalent across White and non-White 
participants at the configural and metric levels but was partially invariant at the scalar level.  
Implications: Findings from this study provide a theory for understanding the development and 
impact of shame and pride among sexual minority adolescents, as well as a psychometrically 
sound measure for assessing these emotions among this population. Future research should test 
the relationship these emotions have with identity development and wellbeing among larger 
samples to enrich these findings. Furthermore, practitioners should be aware of the influence 
these emotions have on development and wellbeing for sexual minority adolescents and work to 
minimize the impact of shame and maximize pride.  
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CHAPTER 1: INTRODUCTION 
Shame and pride are the primary emotions people in American culture experience about 
their social selves since these emotions alert individuals to their social status across context 
(Lewis, 1992; Tangney & Dearing, 2003; Tracy, 2016). Shame and pride occur when individuals 
appraise an aspect of themselves against societal norms resulting in a judgment of their worth; a 
perceived failure may elicit feelings of shame, while perceived success may evoke pride (Lewis, 
1992; Tangney & Dearing, 2003; Tracy, 2016). People work to create and maintain good 
standing for themselves since high status provides access to valuable material and immaterial 
resources, while a poor status may isolate individuals from these resources (Tajfel & Turner, 
1979; Tracy, 2016). Shame and pride serve as a social compass to guide people away from low 
status and toward a higher status. Social identity is one aspect of the self that is important to the 
occurrence of shame or pride since having a dominant identity in American culture confers a 
higher social status and access to resources (Scheff, 2003). As such, shame and pride play a 
pivotal role in the lives and well-being of American citizens. These emotions may be especially 
salient to the experiences of sexual minority adolescents since the cultural construction of their 
identities includes shifting dynamics of sigma and praise (Munt, 2000; Sedgwick). 
Stigma is a characteristic possessed by an individual that is profoundly demeaning and 
causes members of society to classify the bearer of a stigma as not entirely human (Goffman, 
1963). Social norms dictate the characteristics of an individual that are acceptable and 
stigmatizes those that deviate from the norm. Goffman (1963) states, “Shame becomes a central 
possibility arising from the individual’s perception of one of his own attributes as being a 
defiling thing to possess…” (p. 7). Stigma indicates to sexual minority adolescents they have 
failed to live up to a social norm, typically one that concerns sexuality or gender, and in turn, 
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may cause feelings of shame. The relationship between stigma and shame is not entirely implicit 
in society’s structure. Specific laws and policies in America intend to force feelings of shame 
upon sexual minority individuals as a means of policing their stigmatized identities (e.g., anti-
sodomy laws; Nussbaum, 2004). These pervasive agents of stigma constitute minority stressors 
that have a positive correlation with feelings of shame (Mereish & Poteat, 2015).  
Shame may also negatively impact the well-being of sexual minority adolescents. Among 
the general population, shame causes disconnection from other individuals and resources due to 
feelings of unworthiness and correlates with poor health outcomes (Brown, 2006; Lewis, 1992; 
Mereish & Poteat, 2015; Tangney & Dearing, 2003). Few studies have examined the impact of 
shame on social connections and health outcomes for sexual minority adolescents. One study 
asked a sample of sexual minority adolescents living in Southern America how frequently they 
feel shame or guilt about being attracted to someone of the same sex; the researchers found 
feelings of shame to be positively associated with depression and anxiety (Puckett et al., 2017). 
This study’s findings should be interpreted with caution since it uses an unstandardized, single-
item measure that asks about both shame and guilt, which are related but conceptually different 
emotions (Lewis, 1992; Tangney & Dearing, 2003). McDermott, Roen, and Piela (2015) 
conducted a thematic analysis of online forums where sexual minority youth (13-25 years old) 
discussed their identities and health. The researchers found self-harm and suicidality were used 
to avoid feelings of shame that resulted from societal messages of failure and unworthiness.  
In contrast, pride indicates to the individual that they are in good standing within their 
social environment—that their social identity has value (Fredrickson, 2013; Tracy, 2016). Pride 
motivates individuals to continue to work hard to find further success, which increases their 
status in their social groups and broader society (Tracy, 2016). For example, disclosing one’s 
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sexual identity for the first time may feel like an accomplishment since disclosure is a milestone 
for many sexual minority individuals. This sense of accomplishment may engender feelings of 
pride and motivate additional identity disclosure. Identity disclosure can help increase social 
rank within the sexual minority community by integrating the individual into the community and 
offering more resources.  
Despite a stigma against their identities within the broader society, sexual minority 
adolescents are still able to find value in their identities and feelings of pride. Social Identity 
Theory (Tajfel & Turner, 1979) suggests two interconnected social dynamics that may help 
foster pride among sexual minority adolescents. First, many social contexts now incorporate 
sexual minority identities into their cultural milieu and offer validation and support to sexual 
minority people. Second, sexual minority adolescents may develop resilience to stigmatizing 
social norms and evaluate themselves against norms of their in-group. Congruence between 
supportive these two strategies contributes to minority resilience that is conducive to feelings of 
pride for similar identities, such as transgender youth (Goffnett & Paceley, 2020). One 
qualitative study found engagement with the sexual minority community elicits pride among 
young sexual minority men and offered them supportive resources; pride, in turn, supported their 
sustained engagement with the community (Telander, Hosek, Lemos, and Jeremie-Brink, 2017). 
Pride may have a positive impact on well-being for sexual minority adolescents. Among 
the general population, feelings of pride correlate with good health outcomes, including lowered 
anxiety and symptoms of depression (Cohen & Huppert, 2018; Orth, Robins, & Soto, 2010). 
Only one study has looked at the relationship between pride and health among sexual minority 
individuals. In a sample of 299 sexual minority college students (M = 24 years old), pride 
negatively correlated with anxiety and perceived stress (Woodford et al., 2014). The researchers 
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measured pride using the gay affirmation subscale from a measure of internalized 
homonegativity that asked questions such as “I see my homosexuality as a gift,” which may be 
more precise in measuring positive views of one’s identity than pride. 
Two factors limit our present understanding of shame and pride among sexual minority 
adolescents. First, there lacks an empirically supported conceptual framework that outlines the 
evolution and impact of shame and pride among sexual minority adolescents. Without an 
empirically supported conceptual framework, this area of research may remain underdeveloped 
or further pursued in a piecemeal approach that lacks rigor. Both outcomes would obscure the 
understanding of how far-reaching shame and pride are, as well as intervention methods for 
working with shame and pride among sexual minority adolescents. Second, the quantitative 
research that exists relies on imprecise measures that assess general feelings of shame and pride. 
Current measures typically assess shame in one of two ways (Tangney & Dearing, 2003): 1) 
scenario-based measures that ask how likely you are to have an emotional reaction to a general 
elicitor or 2) global adjective checklists that asses frequency of experiencing and emotion related 
to shame or pride (e.g., embarrassment).  
Current Study 
This study uses a mixed-methods design to address the gaps mentioned above across 
three studies. This dissertation follows a three-article format. The first article is a secondary 
qualitative analysis of life-history interviews from 36 sexual minority adolescents. Results from 
this study provide a conceptual framework for understanding the evolution of shame and pride 
for sexual minority adolescents, as well as construct definitions of these emotions. The results 
from this study were used for the subsequent articles. In the second study, the sexual minority 
identity emotion scale (SMIES) was developed from the conceptual definitions that emerged in 
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the first article. After development, the SMIES underwent a three-step review before data 
collection to assess the measure’s psychometrics. The third article further explores the SMIES’ 
construct validity through structural equation modeling, including a confirmatory factor analysis 
and measurement invariance testing.  
The subsequent parts of this introduction discuss reflexivity. I start by discussing salient 
identities and experiences that help shape my research lens. I then overview two theories that 
help organize the conceptualization of my research and analysis of the data. The final segment of 
the introduction discusses the relevance of this research to social work practice and research.  
Chapter two provides an overview of the mix-methods research design that structures the 
study and unites the three articles. Chapters three through five are the three articles, each 
including its own abstract, literature review, methodology, results, discussion, tables and figures, 
and references. Chapter six, the final chapter, summarizes the relationships between the three 
articles and unpacks their significance in the broader literature on well-being among sexual 
minority adolescents.  
Reflexivity 
 My own identities, as well as my personal and professional experiences, have laid the 
foundation this research project builds from and scaffold its continued evolution and refinement. 
I identify as queer, and I use this term broadly to define both my sexuality and my gender. My 
experiences as a queer person and the history of queer people have fundamentally shaped my 
research agenda. I am a peak millennial. I was coming of age during the turn of the millennium. 
The HIV/AIDS and marriage equality movements bookend my youth. The prevalence and 
deleterious impact of homophobic bullying in American schools gained national attention during 
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my youth. My generation saw more visibility and acceptance than those that came before but less 
than those that came after.  
 I am familiar with shame because I was socialized to believe that some identities are 
normal and others abnormal. For much of my youth, queer people were social pariahs, only 
allowed public visibility when it uplifted the dominant group. I was taught that to be queer is a 
social deficit. However, I am also familiar with pride. Role models empowered me to think 
critically and validated my identity. I worked to see the value—and advantages—of being queer. 
This work was not done alone, and the path not always easy, but it was worth it. Am I now 
immune to shame? No. The threat of shame will exist so long as the dominant paradigm 
constructs queer people as worthless. The goal of my research is to lessen the burden queer youth 
experience on their path to perceiving their identities as valuable—and to help them find their 
way back when they get lost.  
 My race is also salient to this research since the conceptual framework in the first article 
is developed with a racially diverse set of sexual minority adolescents, and the measurement 
invariance of the third article test equivalence of the SMIES across White and non-White 
participants. I am White. I became aware of my whiteness and the immense privilege it afforded 
during my adolescence when my sexuality began to take root. When you start to lose privilege in 
one domain, you also become aware of the privileges you possess in other domains. From this 
time, I have tried—and many times failed—to curb the biases and privilege engendered by my 
whiteness. It is an ongoing and lifelong commitment that I apply to my work.   
My professional experiences have also provided definition to my research. For six years, 
I worked in residential placement with juvenile justice and child welfare involved youth. I also 
conducted trauma therapy with survivors of sexual and domestic violence and facilitated support 
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services for queer and trans youth. My practice experiences taught me two things that are central 
to my research agenda. First, adolescence is an auspicious time for intervention because of the 
increased capacity for critical thinking and blossoming of identity. Second, good social work 
practice requires an understanding of how people are influenced by their emotions.    
Organizing Theories 
Minority Stress Theory (MST). Along with common stressors faced by the general 
population, sexual minority adolescents face additional stressors due to their identities being 
stigmatized in American society (Goldbach & Gibbs, 2017; Meyer, 2003, 2015). Minority 
stressors are external processes that fall upon a distal to proximal spectrum. Counter to minority 
stress, minority resilience are factors that help the individual persevere in the face of adversity 
and consists of individual and contextual factors (Meyer, 2015). The various identities one 
possesses also contribute to the minority stress process, including the type of sexual minority 
identity, the importance of one’s sexual minority identity, and other social categories (e.g., race, 
socioeconomic status, ability status). MST also proposes that minority stressors contribute to 
health inequalities between sexual minority and heterosexual adolescents (Goldbach & Gibbs, 
2017; Meyer, 2003), while minority resilience may directly influence positive health or buffer 
minority stressors (Meyer, 2015).  
Minority stressors. Distal stressors are situated within the social context and include 
discrimination and physical and non-physical forms of victimization. Research suggests sexual 
minority adolescents experience distal stressors at higher rates than heterosexual adolescents. A 
meta-analysis by Friedman et al. (2011) found SMAs to be 1.2 times more likely to be victims of 
parental physical abuse than heterosexual adolescents, and 1.7 times more likely to be victimized 
by their peers in school. The social context may exacerbate distal minority stressors for 
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adolescents compared to adults since they have less autonomy over the contexts they occupy 
(Goldbach & Gibbs, 2017). Common social contexts for sexual minority adolescents include 
community, school, family, peers, race/ethnicity, religion, and sexual and gender minority 
community (Goldbach & Gibbs, 2017; Oswald, Cuthbertson, Lazarevic, & Goldberg, 2010). 
Proximal stressors are situated near the individual and include concealment of one’s identity, 
anticipation of rejection, and internalized homonegativity. Research suggests sexual minority 
adolescents may also face an additional proximal stressor around the development of their 
identities, such as feelings of difference from peers, needing to discover and understand identity 
labels, and ascribing identity labels to themselves (Goldbach & Gibbs, 2017).  
Minority resilience. Experiences of minority resilience have been understudied (Meyer, 
2015). In its original conceptualization, minority resilience consisted primarily of environmental 
resiliency factors, such as connection to the sexual minority community (Meyer, 2003). Distal 
resilience factors are found within one’s social environment and include positive visibility of 
sexual minority identities, connection to a sexual and gender minority community or other 
supportive people, and presence of and access to sexual minority-specific resources. More 
recently, minority resilience has been expanded to include individual-level resilience factors such 
as personal mastery, locus of control, positive views of one’s sexual minority identity, and high 
self-esteem (Hall, 2018; Meyer, 2015). More research is needed to elucidate minority resilience 
factors, as well as how they function within the minority stress framework.  
Minority stress and emotions. Emotions have yet to be included in MST, and there is a 
relative lack of empirical research evaluating the contribution emotions make to the minority 
stress process. However, there is strong conceptual reasoning for emotions being related to 
minority stressors and resilience. MST tailors the transactional theory of stress to the experiences 
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of sexual minority people (Lazarus and Folkman, 1984, 1987). Lazarus and Folkman’s theory 
suggests stress is the product of an interaction between the individual and their environment in 
which the individual appraises a situation as exceeding the limits of their personal and social 
resources. The stressful situation elicits an emotional reaction that helps guide subsequent 
appraisals, cognitions, and behaviors. Mereish and Poteat (2015) tested shame as a mediator 
between minority stressors and physical and psychological health among a cross-sectional 
sample of sexual minority adults. The study found shame to be a mediator between minority 
stressors and poor health outcomes. Emotions are a central part of the human experience, and 
their influence on health outcomes has been well documented (Barrett, 2017a; Fredrickson, 
2013; Lazarus & Folkman, 1984; Lewis, 1992; Tangney & Dearing, 2003). It is essential for 
research to include them in the minority stress framework to increase the robustness of MST in 
explaining health inequalities among sexual minority people. 
Theory of Constructed Emotions (TCE). Emotions are interpretations about what the 
body needs to maintain homeostasis or equilibrium in a given context (Barrett, 2017a). Classical 
theories of emotion use an essentialist view that emotions are hardwired in the brain from birth 
and are a response to a stimulus in the environment; in this view, emotional responses are 
universal, objective, and transcend culture. Alternatively, TCE uses a constructivist view that 
emotions have no stable biological fingerprint but instead are constructed through a combination 
of neurological events, social reality, life experiences, and contextual cues. In this view, 
emotional responses are culturally relative and subjective (Barrett, 2017a, 2017b; Hoemann, Xu, 
& Barrett, 2019). TCE ameliorates inconsistencies in decades of emotion research rooted in 
essentialism and is supported by recent transdisciplinary evidence from neuroscience, 
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evolutionary and developmental biology, computational modeling, and engineering (see Barrett, 
2017a, 2017b; Fridman, Barrett, Wormwood, & Quigley, 2019).  
TCE posits the brain’s purpose is to help the body efficiently maintain homeostasis by 
predicting what physiological resources are needed to support short term action and long term 
development (Barrett, 2017a, 2017b). Emotions help the brain interpret the body’s physiological 
needs by giving meaning to affective sensations in a given social situation. Four major 
components lead to the construction of emotions: allostasis, affect, prediction, and emotion 
concepts (Barrett, 2017a, 2017b). Allostasis refers to how the brain predicts what resources the 
body needs to maintain or recover homeostasis. Predictions are a vital component of allostasis, 
and a notable departure from classical theories of emotion that argue changes to allostasis are a 
response to external stimuli (i.e., stimulus-response). Instead, TCE proposes the brain uses 
statistical learning to construct an internal model of its body in the world that is used to predict 
the body’s needs before they become necessary. For example, well before you start running, your 
brain tells your body to move oxygen and glucose to your legs so that you can physically 
complete the task. Affect is a conscious representation of physiological changes occurring in the 
body and is represented through basic physical sensations of valence (i.e., pleasant or unpleasant) 
and arousal (i.e., aroused or unaroused). Affective feelings feedback data into the internal model, 
providing data that may increase the model’s accuracy. Emotion concepts, and concepts more 
generally, help organize data in the internal model. Emotion concepts are made of highly 
variable instances of emotions that coalesce around a similar goal. For example, feeling happy 
might make you cry at a wedding reception and dance at a wedding ceremony; both instances of 
the emotion happy share the same goal of celebration. Emotions help individuals make sense of 
their affect in a given context and provide a potential solution to address a physiological need. 
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The emotion that is constructed in the moment is based on context, life experiences, and affect. 
Emotion concepts are cultural constructions stemming from society’s shared agreement on 
acceptable thoughts, feelings, and behaviors.  
Most research utilizing TCE has been conducted in controlled settings. The application in 
this study has the potential to expand the utility of TCE. Furthermore, the constructivist stance of  
TCE is more congruent with the conceptualization and design of the present study than the 
essentialist stance of classic theories of emotion.  
Relevance to Social Work 
The current study has the potential to provide new tools and knowledge to social workers 
to help inform their clinical and policy work. First, it can help social work clinicians better 
understand how shame and pride interact with stigma and resilience to produce health outcomes. 
By highlighting the role of these emotions, this study encourages clinicians to examine the role 
of shame and pride in the well-being of their sexual minority clients. This study may serve as an 
outline for clinicians to help clients cultivate feelings of pride while reducing feelings of shame. 
This study also provides a measure for assessing these emotions concerning sexual minority 
identity. This study will also help clinicians understand the interplay between social environment 
and shame and pride and health outcomes.  
Social policies concerning sexual minority individuals impact the climate of different 
social contexts toward sexual minority adolescents. This climate may predict the treatment and 
well-being of this population (Paceley et al., 2019; Paceley, Goffnett, & Gandy-Guedes, 2017). 
The presence or absence of hostile or supportive policies are an objective indicator of social 
climate toward sexual minority individuals (Oswald et al., 2010). This study can help in 
developing policies that are conducive to positive well-being for sexual minority adolescents.  
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CHAPTER 2: MIXED-METHODS RESEARCH DESIGN 
 Mixed methods research brings into dialogue lived experiences with trends and 
generalizations to provide a more comprehensive understanding of social phenomena (Green, 
2007). A mixed methods design was used for this study to address both substantive and 
measurement gaps in the extant literature on shame and pride among sexual minority 
adolescents. Findings from this study ameliorate two gaps in the extant literature on shame and 
pride among sexual minority adolescents by providing a conceptual understanding of their 
evolution and impact and a psychometrically sound measure of these emotions. 
 This chapter provides an overview of the mixed methods research design that was used in 
this study. It begins by detailing the philosophical paradigm used to approach  
Philosophical Paradigm 
A principal task in mixed-methods research is to merge two philosophical paradigms that 
are often seen as incompatible. On the one hand, constructivist paradigms argue reality is 
subjective and contextual and generally encourages the use of qualitative methods. On the other 
hand, the post-positivist paradigm believes in an objective, universal reality that the researcher 
must tap into by controlling for noise, and supports the use of quantitative methods. Greene 
(2007) argues science has been overly focused on the differences between paradigms and that 
this contention can be reconciled by shifting focus to the utility, similarity, and strengths of 
seemingly opposing paradigms. This study followed Greene’s argument and used the strengths 
of both paradigms to develop a more comprehensive understanding of shame and pride among 
sexual minority adolescents. The constructivist paradigm was used to develop a conceptual 
understanding of the lived experiences of shame and pride among sexual minority adolescents, 
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and of the post-positivist paradigm was used to develop a measure of these emotions with strong 
psychometrics.  
This study was guided by the complementary strengths stance, which focuses on the 
practicality and effectiveness of dissimilar philosophical paradigms over debates about 
differences (DeLisle, 2011; Greene, 2007). This stance encourages the researcher to use the 
methods at their disposal that complement each other’s strengths while minimizing weaknesses 
(DeLisle, 2011). For example, this study first uses grounded theory methods to develop a 
conceptual model and construct definitions of shame and pride in regards to sexual minority 
adolescents; this is a crucial first step in stringent measurement development, which was then 
tested quantitatively (Devellis, 2016). The complementary strengths stance also encourages the 
researcher to preserve the integrity of the methods that follow each paradigm by keeping them 
separate and only mixing the results. Measurement development is an iterative process that relies 
on results from one method to inform or refine another set of methods. The complimentary 
stance is well suited for measurement development because it favors sequential implementation 
that allows for refinement or development of methods before progressing on to the next stage 
(DeLisle, 2011).    
Study Design 
 The mixed-methods study design used here consists of qualitative and quantitative 
components. In line with the complementary stance, the iterative study design used one method 
to inform the following methods. The first part of the study used qualitative grounded theory 
methods (Strauss & Corbin, 1990) to develop a conceptual model and construct definitions of 
shame and pride as they relate to sexual minority adolescents. The second part of the study used 
the results of the first study to inform the develop the sexual minority identity emotion scale 
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(SMIES), a measure of shame and pride specific to sexual minority adolescents. Quantitative 
methods were used for the second study to analyze the SMIES’ factor structure and to test its 
reliability and convergent validity. In the third study, quantitative methods were used to conduct 
a confirmatory factor analysis and test the measurement’s invariance across White and non-
White sexual minority adolescents. 
 In iterative design, the results of one method of study inform the development of another 
method—a design commonly used in measurement development because of its strengths 
(Greene, 2007). For measurement development, the iterative design helps researchers 
qualitatively understand a construct’s dimensionality and to quantitatively test measurement 
items that assess these domains (Creswell & Clark, 2017). In this design, methods are executed 
sequentially, which is congruent with the complementary strengths stance. Finally, the iterative 
process of the design allowed for fine-tuning findings and methods at different points in the 
study.  
Purpose for Mixing 
 Identifying the purpose for mixing helps give shape and rigor to a study (Greene, 2007). 
The primary purpose of mixing for this study was to develop a measure of shame and pride 
specific to the experiences of sexual minority adolescents. Another purpose of this study was to 
understand the factors that contribute to the evolution of shame and pride and the impact these 
emotions have on sexual minority adolescents. The measure can be used in future studies to test 
the factors that emerged in the qualitative study among larger populations.  
A developmental purpose for mixing in the current study is to use the results from 
qualitative analysis to inform the development of a measure using quantitative methods (Greene, 
2007; Tashakkori & Teddlie, 2010). The developmental purpose is common in mixing methods 
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for measurement development because it encourages sequential implementation of methods as 
well as capitalizing on the strengths of the methods being used (Greene, 2007). The 
developmental purpose is consistent with the complementary stance for mixing philosophical 
paradigms, in that mixing occurs at the analytical stage  
Study Outline 
 This research started with a grounded theory analysis of life-history interviews with 
sexual minority adolescents. The construct definitions developed in this first study were used as 
a blueprint for the development of the SMIES in the second study. In the second study, items 
were developed to assess the construct definitions identified in phase one, and the measure’s face 
validity was tested among general, expert, and target population samples with modifications 
occurring to the measure between each review. The final version of the SMIES was included in 
data collection for a larger study assessing minority stress over time among a national sample of 
sexual minority adolescents. The total sample of useable data included 330 sexual minority 
adolescents. For the second study, 100 cases were randomly sampled to assess the SMIES’ factor 
structure, reliability, and convergent validity. The remaining 230 cases were used in the third 
study to conduct a confirmatory factor analysis and test measurement invariance across White 
and non-White sexual minority adolescents. Figure 1 provides an overview of this study’s 
mixed-methods research design.  
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CHAPTER 3: THE CONSTRUCTION OF SHAME AND PRIDE AMONG SEXUAL 
MINORITY ADOLESCENTS 
Abstract 
Background: Shame and pride are salient to understanding the experiences of sexual minority 
adolescents because American society has culturally constructed their identities to be 
dichotomized as shameful and something to be hidden, or prideful, and something to be 
celebrated. However, little empirical research has been conducted to understand the influence 
these emotions have on this population. This exploratory study addresses this gap and develops a 
theoretical model for future research to examine shame and pride among sexual minority 
adolescents.  
Methods: This study conducted a secondary analysis of life-history interviews from 36 racially 
diverse sexual minority adolescents residing in a densely populated town on the West coast. 
Grounded theory methods were used for the analysis, including open, axial, and selective coding, 
to construct a model of shame and pride among the sample.  
Results: The model suggests shame and pride emerge through an interaction between social 
context, life experiences of minority stress and resilience, and dimensions of self-concept. Shame 
occurred when participants believed their identity was worthless alongside overwhelming and 
painful feelings that encouraged them to hide their identities from others. Pride occurred when 
participants believed their identity was valuable that was accompanied by feelings of zestful 
pleasure, encouraging them to connect to supportive people and resources. Participants managed 
shame and pride through emotion work. They would reduce the visibility of their identities to 
appease the social context and avoid feelings of shame. They would increase the visibility of 
their identities to enrich the social context and achieve feelings of pride.  
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Conclusion/Implications: Shame and pride are influential to identity development and well-
being for sexual minority adolescents. Future research should quantitatively test the relationships 
between components of the grounded theory model. Furthermore, social work practitioners 
should work to help sexual minority adolescent clients reduce feelings of shame and increase 
those of pride. Policy-makers should ensure social contexts have sexual minority-inclusive 
legislation to support development and well-being.  
Keywords: shame, pride, sexual minority adolescents, minority stress, resilience, grounded 
theory 
Introduction 
 Emotions are conscious affective states that help people make sense of bodily sensations 
and what is happening in the social world around them (Barrett, 2017a, 2017b). The centrality of 
emotions to the human experience makes them salient in understanding development and well-
being (Barrett, 2017a; Hoemann, Xu, & Barrett, 2019). The link between emotions, 
development, and well-being may be especially applicable to sexual minority people in 
American society whose behaviors are policed through the invocation of emotion (Nussbaum, 
2004). For example, anti-sodomy laws, recently common in the American legal system, intended 
to shame gay men away from participating in same-sex activities due to the perceived religious 
immorality of these behaviors. However, only a handful of empirical studies have examined the 
role of emotions in shaping experiences for sexual minority individuals. Even fewer have 
examined emotions among sexual minority adolescents, a developmental period when identity 
development flourishes (Erikson, 1994), and susceptibility to environmental stimuli is 
heightened (McCarter, 2018).  
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 Shame and pride are two emotions that may be important to understand the well-being of 
sexual minority adolescents better since they are the primary emotions experienced about 
important social identities (Tracy, 2016). Shame and pride serve the cultural purpose of alerting 
individuals to their status within their groups, communities, and society. Being in good status 
provides access to valuable material and immaterial resources, while a poor status isolates 
individuals from these resources. Feelings of shame are connected to stigma and may suggest to 
sexual minority adolescents that their identities are flawed and of low status in society (Goffman, 
1963), while pride is related to adoration and may suggest their identities are worthy of social 
value and of high social status (Fredrickson, 2013; Tracy, 2016). Additionally, research has 
found shame to be associated with self-harm, suicidality, isolation, depression, and anxiety for 
sexual minority adolescents (McDermott, Roen & Piela, 2015; Puckett et al., 2017). Pride’s 
impact on sexual minority adolescents has yet to be examined in the extant literature.  
Shame and pride are conceptually relevant to the experiences of sexual minority 
adolescents and may contribute to their identity development and well-being. Little research has 
empirically studied these emotions among this population, and studies that have lack both a 
unifying theory and precise measurements. This study aims to develop a conceptual 
understanding of shame and pride as they relate to the experiences of sexual minority adolescents 
by conducting a secondary qualitative analysis of interview transcripts from 36 sexual minority 
adolescents. Findings from this study contribute a model detailing the evolution and impact of 
shame and pride for sexual minority adolescents.  
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Literature Review 
Emotions & Sexual Minority Adolescents 
 Shame and pride are two emotion concepts that are salient to the experiences of sexual 
minority adolescents because American society has culturally constructed sexual minority 
identities to be dichotomized as shameful, and something to be hidden, or prideful, and 
something to be celebrated (Munt, 2000; Sedgwick, 2003). The goal of shame is to hide, while 
the goal of pride is to increase visibility (Lewis, 1992; Tangney & Dearing, 2003). Shame and 
pride have also been culturally constructed as the primary emotions people experience about 
their social identities (Tracy, 2016). Members of American society learn through shared cultural 
knowledge and socialization that sexual minority identities are shameful and deserving of social 
derision (Herek, 2004, 2009). More recently, however, there has been an increased acceptance of 
sexual minority people, leading to a reconceptualization of sexual minority identities as valid 
and, in some instances, commonplace. The effects of this reconceptualization may be more 
profound in certain communities of America where sexual minority individuals have been 
normalized and their resilience in the face of adversity as deserving of pride and public 
celebration. Shame and pride are contrasted but not dichotomized—people can feel both 
emotions at various times and in different contexts.  
 Shame. Shame is a profoundly painful emotion that causes the bearer to feel wholly 
flawed, unwillingly exposed, and unworthy of connection to others (Brown, 2006; Lewis, 1992; 
Tangney & Dearing, 2002). Most theoretical and empirical work on this emotion has utilized an 
essentialist view that argues shame arises after an individual appraises one of their identities 
against a social norm, finding failure, and subsequently attributing that failure to being wholly 
flawed (Brown, 2006; Lewis, 1992; Tangney & Dearing, 2002). The feelings of failure 
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associated with shame alert individuals to a loss of status within society, as well as within their 
social relationships and community (Tracy, 2016). The goal of this emotion is for individuals to 
conceal their shameful parts, often leading to a disconnection from other individuals and 
resources, as well as the self.   
 Society may work explicitly or implicitly to engender feelings of shame among its 
members that breach social norms to curb perceived deviations (Howard, 1995; Nussbaum, 
2004). Howard (1995) proposes the exchange of shame between society and the individual 
occurs in three ways. First, deeply rooted social norms and a proclivity toward social hierarchy 
create an unwillingness to afford equal status to marginalized individuals. Status inequalities 
indicate to sexual minority adolescents that they are abnormal and unworthy, engendering 
feelings of shame. Nussbaum’s (2004) work extends this exchange by including laws and 
policies born out of society’s collective contempt for specific behaviors or identities that intend 
to shame the offender. Second, interpersonal violence and victimization are used against 
members of a marginalized group to reinforce shame and increase conformity to norms. Third, 
individuals conceal themselves or contour to norms in an attempt to avoid shame.   
Pride. Pride is a beneficially uplifting emotion that causes the bearer to feel successful, 
socially valued, and motivated to cultivate further feelings of pride (Fredrickson, 2013; Tracy, 
2016). The essentialist view believes pride is elicited through a similar appraisal process as 
shame; however, instead of making a negative global appraisal about one’s self, individuals 
appraise an identity as being a success and attributes that success to work done to develop that 
identity (Fredrickson, 2013; Lewis, 1992; Tracy, 2016). In contrast to shame, pride’s purpose is 
to indicate an increase in status within society, as well as one’s community and social 
 27 
 
relationships (Tracy, 2016). The goal of pride is for people to celebrate and share their success 
and to cultivate more feelings of pride.   
 Research on pride as an emotion has started within the past twenty years and mainly in 
controlled lab settings (Tracy, 2016), so less is known about the transaction of pride between 
society and the individual. However, unlike shame, where ingrained negative messages about a 
social identity can ignite a cognitive appraisal process leading to shame, authentic feelings of 
pride require the individual to earn pride through effort. That is, individuals must work to create 
a social identity that is valued. A Social Identity Theory (Tajfel & Turner, 1979) perspective 
would suggest sexual minority adolescents may do this by 1) working to diminish perceived 
differences by which comparisons are made between themselves and heterosexual counterparts; 
2) change the negative values assigned to their identities; or 3) change the reference group by 
making a comparison between themselves and other sexual minority adolescents. Pride may also 
motivate sexual minority adolescents to continue working hard not only to further their positive 
feelings but also to support others in their pursuit of cultivating identity and pride. 
Current Study 
The current study explores social and cultural factors that contribute to the construction 
of shame or pride for sexual minority adolescents. The study has two main goals: 1) develop a 
theoretical understanding of the emergence and impact of shame and pride and 2) develop 
construct definitions of shame and pride tailored to the experiences of sexual minority 
adolescents. This qualitative study answers the following research questions: 
1. What are the psychological, behavioral, and social manifestations of shame and pride?  
2. What life experiences and self-perceptions are antecedents to shame and pride? 
3. What is the perceived impact of shame and pride?  
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Dataset 
 This study uses a secondary dataset of in-depth life history interviews conducted with a 
racially diverse set of sexual minority adolescents living in a large metropolitan city in a state on 
the American west coast. The data were originally collected to understand how minority stress—
the unique stress experienced by sexual minority adults due to the social stigmatization of their 
identities—is similar or idiosyncratic to sexual minority adolescents (see Goldbach & Gibbs, 
2015; Goldbach & Gibbs, 2017). Life history interviews create a narrative of how aspects of an 
individual develop throughout their life (Jupp, 2006). In these data, the aspect under 
investigation is experiences related to sexual identity. These interviews provide rich narratives of 
occurrences during the development of the respondents’ sexual minority identities. The use of 
this secondary dataset allows for organic, inductive emergence of shame and pride since the life 
history interview questions did not aim to gather information specifically on emotions.   
 Data collection. The data were collected at three social service agencies that serve a 
considerable number of sexual minority adolescents, as well as one high school. Maximum 
variation sampling—a purposive sampling technique—was used to help collect a heterogeneous 
sample of 48 sexual minority adolescents with diverse sexual orientation, gender, and race and 
ethnicity. Inclusion criteria were: a) being between 13 and 19 years old; b) being able to speak 
and understand English or Spanish; c) identifying as a sexual minority (i.e., non-heterosexual); 
and, d) willing to provide verbal assent. Workers at the partnering data collection sites referred 
adolescents meeting criteria to participate in the study. Interviews lasted approximately 90 
minutes, were audio-recorded, and transcribed. The primary investigator of the original study 
conducted interviews with help from bi-lingual research assistants. Participants received a $20 
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incentive for completing the interview. An institutional review board provided oversight to study 
procedures.    
Sample characteristics.  The current study used data from 36 sexual minority 
adolescents. Twelve of the original participants also identified as a gender minority (e.g., 
transgender, gender creative) and were dropped from this analysis to avoid the conflation of 
shame and pride related to gender identity. The remaining sample ranged in age from 14 to 19 
years old, with a mean age of 16.26. Participants were mostly male-identified (61.1%). A 
majority of participants identified their sexual orientation as gay (27.5%), bisexual (27.7%), 
lesbian (19.4%), or pansexual (19.4%). The sample was racially diverse. A majority of 
participants identified their race/ethnicity as Latinx (30.5%), followed by Multiracial or other 
(25%). See Table 1 for the demographics of all participants. Table 2 provides extended 
demographic information for the participants quoted in the results. 
Data Analysis 
 The analysis was driven by grounded theory since this approach is useful in developing 
new or enhancing existing theory of a social phenomenon (Charmaz, 2006; Strauss & Corbin, 
1990). Existing theories and research addressing shame and pride have not coherently or 
adequately conceptualized these emotions for sexual minority individuals. Grounded Theory 
acknowledges that researchers bring existing knowledge that is based on experience and research 
to a study and encourages the researcher to be open to new understandings (Strauss & Corbin, 
1990). Basic understandings of shame and pride—based on experience and research—were used 
to frame the analysis. Still, the researchers were vigilant of new and unique ways of 
conceptualizing these emotions as they present and are experienced by sexual minority 
adolescents. Furthermore, two existing theories, Minority Stress Theory (Meyer, 2003) and 
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Theory of Constructed Emotions (Barrett, 2017a), became influential to the analysis because of 
their relevance and utility in understanding processes related to shame and pride.  
 The three major steps in grounded theory analysis used in this study included open 
coding, axial coding, and selective coding (Strauss & Corbin, 1990). A team of three researchers 
completed the analysis, including the PI and two undergraduate researchers. Members of the 
team open coded all transcripts and met weekly to discuss, refine, and ascribe properties to 
emergent codes using memos written throughout the coding process. The researchers began axial 
coding after 33% (n = 12) of the transcripts were open-coded but remained open to the 
emergence of new codes. During axial coding, codes were collapsed into categories and 
subcategories, given definitions, and relationships between categories were shaped into a basic 
framework. For selective coding, the framework was modified to position shame and pride as the 
superordinate categories, which all conditions and processes centered around; this framework 
was then tested against the data and refined as necessary. A narrative was then built from the 
resultant framework, which provided a working theory of shame and pride among sexual 
minority adolescents. During the writing process, existing substantive knowledge and personal 
experiences related to the working theory were used to increase its viability.    
Results  
This section first details findings on the psychological, behavioral, and social 
manifestations of shame and pride. The next section discusses the antecedents of shame and 
pride, including the perceived social reality of different contexts, life experiences, and self-
perceptions. The final section discusses the impact of shame and pride in terms of emotion work 
(Hochschild, 1979). Figure 2 provides a visual depiction of the theory. 
Emotion Concepts 
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Shame and pride are the primary concepts of analysis in this study. Each emotion has 
three major properties that are elaborated on in this section. Other emotions emerged as in the 
data analysis, including disgust, guilt, fear, hope, serenity, and joy. These emotions are periphery 
in that they were often used in the context of shame (i.e., disgust, guilt, fear, hope) or pride 
(serenity and joy), and are fleeting compared to the subjugation of shame and pride.  
Shame. Shame was constructed when participants believed their sexuality was an identity 
that is worthless accompanied by overwhelming displeasure and a desire to hide their sexual 
identities.  
 Early in Blair’s (Hispanic, 17 years-old, lesbian) identity development, she believed her 
sexuality was worthless: “I felt really wrong because I was like ‘well, I’m not supposed to like 
her.’” Participants used a variety of words to convey feelings of worthlessness associated with 
shame. While Blair felt “wrong,” Remi (Latino, 17 years-old, gay), perceived his sexual identity 
as an “abomination”: “My parents always said it was, I guess, an abomination to like same sex, 
so that’s how I viewed myself.” Participants commonly attached beliefs of their sexual identity as 
worthless to life experiences they had in their social contexts.  
 Beliefs of worthlessness lead to overwhelming feelings of displeasure. Justice 
(Multiracial, 17 years-old, bisexual) told interviewers before he was comfortable with his sexual 
identity he had a lot of “internal pain… just mostly pain and feeling alone in order to overcome 
being who you are.” Many participants described feelings of displeasure as pain, but some 
described it as irritability. Quinn (Multiracial, 16 years-old, gay) said, “I’d always just be moody 
and rude to other people. My mom, she told me like… she asked me why I was so negative.” 
Participants worked to avoid feelings of displeasure and delimit beliefs of worthlessness.  
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 Shame encouraged participants to hide their sexual minority identities. When Lennox’s 
(Multiracial, 19 years-old, gay) sexual identity was unexpectedly exposed to a teacher, he, 
“disconnected” and “isolated” himself. In some instances, shame about sexual minority identity 
became so recurrent that participants felt as if they were always hiding. Karsyn (Multiracial, 16 
years-old, pansexual) said, “[my sexual minority identity] made me keep everything to myself. I 
never told anybody kind of anything. Like if anyone asked me if something was nice or cute, I’d 
be like “I don’t know” and that didn’t even have to do with sexual orientation.” Shame became 
integrated into dimensions of participants’ self-concepts through its attachment to their sexual 
identities, causing them to experience unpleasant feelings and driving them to hide their 
identities; these feelings and drive lead to emotion management techniques.   
 Pride. Pride occurred when participants perceived their sexuality as an identity that has 
value accompanied by a zestful pleasure and encouragement to continue developing their sexual 
identities through connections.  
Rylan (Multiracial, 17 years-old, gay) described his identity as unique and, therefore, 
having value: “I would like to think successful because it’s like… I’m me.  No one can really like 
copy it. No one can try to remake it.” It was common for participants who constructed feelings 
of pride to place a high value on their sexual identity. Feelings of pride were often described in 
the context of work participants conducted in developing their identities. Peyton (Multiracial, 18 
years-old, lesbian) summarized the effort that goes into identity development:  
“It’s just a responsibility or a burden, I guess. Well, not a burden but just not the most 
comfortable thing that is easy to do. It’s a special thing or at least that’s what I have 
been thinking about before; a process, you have to plan and have to you know gauge 
their reaction.” 
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Dimensions of participants’ self-concepts (i.e., grit and sincerity) supported the development of 
beliefs that sexual minority identities are valuable. Working to develop their identity also 
included engaging with supportive contexts or shaping their contexts to be supportive of sexual 
minority identities.  
Participants described a zestful pleasure that was engendered through having worked to 
develop a perception of their sexual identity as valuable. Presley (Hispanic, 16 years-old, gay) 
shared, “As soon as I came out, I felt all happy. This is who I really am. I was thinking of all the 
stuff I can do now without having to think oh my God, what’s going to happen with me being 
gay.” This zestful pleasure was also described by participants as being motivational. Blair 
described a sense of motivation as she developed pride in her sexual identity: “I started 
immersing myself. Like, I went to the first pride. I started acknowledging [my identity].” 
Participants discussed this motivation as a driving force in further developing their identities.  
The goal of pride was for participants to continue developing their identities through 
connecting with the sexual minority community and resources. Dallas (Hispanic, 16 years-old, 
lesbian) said, “I felt good about telling my friends, but…I wanted [my family] to know.” Dallas 
describes pleasant feelings after coming out to her friends, as well as a motivation to continue 
developing her identity. Peyton represented her community at a diversity leadership event: “It 
made me feel really connected, I’m part of something…it was very empowering and really 
comforting…”  Pride was constructed by participants when they worked to develop a perception 
of their sexual identity as valuable, which, in turn, motivated them to develop and experience 
their sexual identities & culture.  
Antecedents of Shame and Pride 
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Social reality. Participants discussed social contexts (e.g., community, school, and 
family, religion, peers, and race) as possessing a social reality that conveyed messages about 
their sexual identities and contributed to feelings of shame or pride. Social reality is the agreed-
upon ways of knowing, thinking, and behaving in a context (Atkinson, 2017). The social reality 
contributed to feelings of shame or pride through the way they shaped life experiences and 
dimensions of participants’ self-concepts.  
 Social realities are plastic, leading to varied experiences within the same context. For 
example, Finley (White, 15 years old, pansexual) stated, “at school, [my boyfriend and I] would 
hold hands, and if we saw my sister at school, we’d let go and walk like if he were my friend.” 
The social reality of Finley’s school can be supportive of his sexual identity but is made 
intolerant when his sister, who is unaware of his sexuality, enters the contextual milieu. Shifting 
social realities of a context influenced ad hoc decision making about how visible participants 
could make their sexual minority identities.  
 Participants discussed reducing the visibility of their identities to avoid feelings of shame 
in instances where the current social reality of a context was intolerant. Devon (Mexican, 15 
years old, bisexual) explained: 
Interviewer: So you weren't really ashamed about being bisexual. But only when you’re 
around your mom.  
Devon: Umhum (affirmative) … like a disgrace to her. Like I feel like I'm not making her 
proud.  
Devon’s mom helps to build a social reality within the family context that shapes her sexuality to 
be shameful. Devon reported reducing the visibility of her identity at home by maintaining a 
feminine gender presentation and not talking about her sexuality. These direct attacks on 
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participants’ sexual identities are life experiences that can contribute to feelings of shame. 
Similarly, participants would increase the visibility of their identities to construct feelings of 
pride in instances where the current social reality of a context provided support. Quinn said he 
would go “to the library and study Paganism” to cope with dejection about his sexuality. 
“[Paganism] supported me…it’s an example of how religion supported me to accept who I am. 
I’m gay. And I’m happy.” The library became a supportive resource in Quinn’s community 
context. This social reality of his community provided supportive life experiences and adaptive 
dimensions of his self-concept that contributed to feelings of pride. Like Quinn, other 
participants discussed working to shape social realities to be supportive of their identities for 
themselves and others.   
 Families were a common context discussed by participants. Addison (Mexican, 17 years 
old, lesbian) discussed the social reality of her family as it relates to sexual minority identities: 
“My older cousin is gay. But [my family] doesn’t talk about it. You don’t bring it up. They just 
kind of got the hint sort of, like she’s dressing like this because she wants to be this way.” The 
way Addison’s family treated her cousin conveyed messages of indifference toward sexual 
minorities and provided her a mental model for understanding how her family may perceive her 
sexuality. When asked by interviewers how her mother responded to her coming out, Addison 
perceived, “She was ok. She didn’t really say much. She just doesn’t want me to get hurt. She 
doesn’t want people to be mean to me. She just wanted me to be happy, ‘cause she knew I wasn’t 
happy.”  Addison’s family unit and mother had responses of indifference toward sexual minority 
identities that shaped life experiences, as well as Addison’s beliefs about her own identity in her 
family and the emotions she constructed.  
 36 
 
 Like with Addison’s cousin, the visibility of sexual minority people could shape the 
social reality of a context. Peyton discussed the shaping of the social reality of her community: 
“I was walking with my mom at the beach, I saw this lesbian couple, it was two women walking, 
and they were holding hands…that was awesome.” This experience also normalized Peyton’s 
sexual minority identity, providing her a sincere self-concept, “once I was more aware of the 
same-sex couple or gay people, [my identity] wasn’t as much a question anymore, ‘cause it was 
oh there can be two princesses.” Participants’ community context was important to their 
construction of emotion and identity when the social reality sent applicable messages.  
Participants also discussed the religious context as facilitating life experiences and 
dimensions of self-concept that contributed to emotion. Tatum (White, 15 years-old, lesbian) 
shared, “for about half of my life, I went to a very homophobic kind of church, and when I came 
out, my mom went to a different church.” At this new church, Tatum heard opposite messages 
than the ones she was raised with for half of her life: “You can love who you love. God never 
mistakes somebody; one of his creations…you can’t be judged by who you are. [My new church] 
is a lot of support.” Tatum’s mom changed the social reality of her religious context to be 
supportive in a way some participants had to do on their own (as with Quinn above).  
 Like religion, the cultural conceptions of race and ethnicity also shaped the social 
realities of different contexts. “[I]t’s easier for a White person to come out because usually, their 
parents are more open,” suggested Jaylen (Black, 19 years-old, gay). This flattened societal 
narrative about race and sexuality shaped the social realities of different contexts for participants 
of color, particularly in their families. Milan (Asian, 14 years-old, bisexual) shared, “if you don’t 
pass on the name down through blood, you’re technically useless, you’re shameful, you should 
be disowned. You’re not respectable. You’re technically not human.” Milan’s ethnic culture 
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shaped a hostile social reality in her family that provided life experiences and self-concepts 
related to her sexual identity.   
 Life experiences. The social realities of different contexts shaped participants’ life 
experiences related to their sexual minority identities. Life experiences are categorized as 
minority stressors or minority resilience (Meyer, 2003, 2015). Life experiences compounded 
with contextual social reality to affect participants’ self-concepts and their emotions. Generally, 
minority stressors were related to constructions of shame and minority resilience to constructions 
of pride. However, in some instances, minority stressors could galvanize participants into 
positive self-concepts and feelings of pride, and minority resilience could further embed 
participants in feelings of shame.  
Minority stressors. Minority stressors conveyed to participants the social reality in 
America of a stigma against their sexual identities. Shunning and victimization were two salient 
minority stressors. Distal minority stressors are external to the individual and are objective since 
they do not require individual interpretation to have occurred (Meyer, 2003). These life 
experiences were influential to participants’ self-concept, identity construction, and feelings of 
shame. These experiences invalidated their identities, making them “feel like an alien,” as 
Karsyn stated (Multiracial, 16-years old, pansexual).  
 Shunning occurred when a participant’s sexual identity caused individuals in their social 
network to put space between the participant and themselves. Remi provided an example of 
shunning from his stepfather: “we don’t have a relationship anymore after [coming out]…We 
don’t talk anymore…now he just looks at me in a completely different way, like of disgust.” The 
consequences of shunning were costly to participants’ self-concept and emotions. Amari (Asian, 
16 years-old, bisexual) describes experiences on her basketball team after coming out:  
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“No one would want to team up with me, no one would want to help me with anything. 
Like you know how they do drills. And whenever they tell “team up with someone” or 
partner up, I’m always the one last and I didn’t know who I was to choose and then, 
whenever we were on breaks they would sit far away and I would just sit in the corner 
and kind of be depressed.” 
Amari went on to tell interviewers that “basketball was like my life,” but that it was lost to her as 
she quit playing because of shame elicited by her teammates’ shunning. 
 Shunning also interacted with another minority stressor, victimization. Presley revealed 
the shunning and victimization that occurred after he was outed by his cousin to his family, “[My 
cousin and I] were visiting at my family’s house, they close and lock the doors and [say] that 
faggot can’t come in.” Presley’s family made him aware that he was being shunned due to his 
sexual identity using verbal victimization. The most common forms of victimization were 
nonphysical (e.g.., verbal, emotional). Victimization also contributed to painful feelings. Presley 
shared that his experiences “taught me that words that can hurt me, too. And it just really hurt 
me ‘cause it wasn’t like pain on the outside, like a bruise or a cut. It was more like in my head; I 
had to deal with that in my head.” Life experiences of minority stressors impacted participants’ 
construction of their self-concept, sexual identities, and shame.  
Minority resilience. Minority resilience includes supportive features of a context, as well 
as the personal qualities of the individual (Meyer, 2015). Sexual minority-specific resources and 
interpersonal connections were supportive contextual factors that offered formative life 
experiences to participants. Generally, minority resilience normalized participants’ sexual 
identities and was engendered by the social context participants occupied. Tatum told 
interviewers that growing up in a Baptist family, she learned, “gays are sin. Gay people should 
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burn in hell,” so when “[I] found out I was gay I thought I was a mistake.” Tatum felt like a 
mistake for two years. When asked by interviewers what changed, she said, “I started coming [to 
a sexual minority community center]…and I saw teenagers that understood what I was going 
through.”  Life experiences of minority resilience helped participants augment their self-concepts 
to include positive dimensions.  
 Sexual minority-specific resources and interpersonal connections interacted. For 
example, Sage (Multiracial, 15 years-old, pansexual) told interviewers that connecting to sexual 
minority-specific resources helped him form interpersonal connections that aided his self-
conceptualization, “[the support group facilitator] is awesome. He’s always here for us. He kind 
of made me ok with being me.” Furthermore, interpersonal connections helped participants 
connect to sexual minority-specific resources. Blair’s experience exemplified this process:  
“I started becoming more involved with the [sexual minority-specific] project. That was 
the youth organization and then I was introduced to GSA network and [members] told me 
“oh, yeah, go to activist camp. Apply to activist camp.” And then that summer, I went to 
activist camp and then I got involved with GSA network.” 
In addition to helping Blair connect to sexual minority-specific resources, interpersonal 
connections also helped Blair conceptualize her sexual identity. [My friend] was the first fem 
picture I’ve ever gotten…She showed me Pride... And then I remember that’s how I gradually 
started getting involved.” Blair’s friend was the first representation of a feminine lesbian, which 
better suited her identity than the familiar masculine expressions. Blair’s engagement with 
minority resilience motivated her to build life experiences that will broaden her 
conceptualization of her sexual identity and cultivate feelings of pride.  
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 Minority resilience was therapeutic to participants and contributed to their construction of 
pride. Henley (Asian, 15 years-old, bisexual) said, “It’s just nice having people who are very 
happy about themselves and not afraid of who they are...I love the vibe here at the center. It lifts 
me up.” Henley expressed that minority resilience was something she “can hold on to” when her 
“life is going down” in other contexts, contributing to positive perceptions of her sexual identity. 
 Dimensions of Self-concept. Participants discussed three dimensions of their self-
concept related to their sexual identity that compounded with social reality and life experiences 
to help construct shame or pride. Internalized homonegativity is a perception that incorporated a 
stigmatizing social reality into their self-concept (Meyer, 2003), and likely contributed to shame. 
Alternatively, grit and authenticity were dimensions that helped participants develop and 
maintain positive self-concepts through sensible conceptualizations of their sexual identities. 
 Internalized homonegativity. Hostile or intolerant life experiences could engender 
internalized homonegativity in participants. Sage shared, “[My mom’s boyfriend] used to call me 
‘faggot’ and all that stuff. My mom didn’t care. She was like “yeah, you are one.” I was like ok if 
I am, then I am, I guess.” Sage’s life experiences of victimization negatively shaped the way he 
viewed his sexual identity, as well as himself. Internalized homonegativity was attached to the 
social reality that other people perceive the participant as “a mistake,” as Tatum said. 
Furthermore, these perceptions elicited a general sense of disgrace. Quinn said, “I just believed 
there was something wrong with me.” Internalized homonegativity went beyond the sense of 
wrongness associated with shame to include hate and resentment toward the self. Blair said 
experiences of internalized homonegativity is, “where all that [self] hate started coming from.” 
Internalized homonegativity likely helped participants construct feelings of shame since it feeds 
negative perceptions of sexual identity and the self.  
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 Grit. Grit is a combination of perseverance and passion directed at achieving a long-term 
goal (Duckworth, Peters, Matthews, & Kelly, 2007). Blair told interviewers, “I remember [at 
sexual minority youth support group], me and my best friend had said we’re not going to come 
out to our parents until we’re like in college and make a stable [life] for us.” Blair developed a 
long-term goal of coming out to her parents while engaged with supportive contextual factors. 
Grit helped participants work through adverse life experiences and intolerant social realities of 
their context. Peyton discussed how grit serves her: 
“I’m sort of at that point if somebody is not accepting, I’m OK with that cause I’m sure 
enough about myself and I know there’s a whole queer community of 
everyone…somebody that’s not accepting isn’t gonna make falter or question myself...” 
Grit was a kernel of hope that helped participants to develop a positive self-concept, including a 
sensible sexual identity. Presley displayed this dynamic of grit:   
“I’m going to be the one living this life. It might hurt [my family] at first, but they will 
learn to love it and if they don’t, I’ll learn to love them, still. If in the end, they decide to 
cut me out of their life, I’ll have to realize that they don’t want me. They don’t accept me, 
so I’ll just have to keep on moving forward.” 
Presley understood his family might not accept his sexual identity, which he determined 
important to his self-concept. Grit helped participants navigate current and future adverse life 
experiences with the goals of achieving and maintaining a sincere sexual identity.  
Sincerity. Participants worked to develop conceptualizations of their sexual identities that 
were sensible to them. Addison experienced this when she was able to express her identity 
openly: “I think it was having long hair that like… I didn’t like it at all and I just wanted to cut it 
and I did and I felt better after that.” Publicly expressing one’s sexual identity was a common 
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path to sincerity for participants. Presley told interviewers, “once you come out, you gotta 
realized a lot is going to change for you. And I said I’m ready for that change. There’s no way 
I’m not ready for that.  This is who I am.” Conceptualizations of a sensible sexual identity varied 
by the participant but typically contributed to sincere self-concepts. Furthermore, as with 
Addison’s quote above, sincerity was commonly associated with positive feelings familiar to 
pride. Peyton told interviewers working toward a sincere identity, “made me feel pretty 
empowered.”  
The positive feelings associated with grit and sincerity related to the participants’ feelings 
of pride, while the negative feelings associated with internalized homonegativity related to 
participants' feelings of shame.  
Managing Emotions 
Participants used emotion work as a strategy to manage the goals of shame or pride. 
Emotion work is manipulating the degree or quality of emotions in oneself or others to meet the 
social reality of a context (Hochschild, 1979). The co-construction of identity and emotion in this 
study led participants to reduce the visibility of their identities through disconnection to manage 
feelings of shame, and increase the visibility of their identities through connection to manage 
feelings of pride.  
Shame was managed by disconnection from resources, including people, communities, 
and other identities. Lennox shared, “I was afraid of people, especially during my coming out…I 
was always constantly disconnecting, like I disconnected form my mom, I disconnected from my 
culture, I disconnected from the world.” Like Lennox, disconnection from other people was a 
common practice for participants. Some participants attached disconnection to a loss of sincerity. 
Devon stated, “I felt like I couldn’t be myself, so it was sad. I couldn’t… I didn’t want to be 
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around anyone.” Numbing was another strategy of disconnection participants used to manage 
shame. Many of the participants who engaged in numbing did so through self-harm, including 
cutting and burning. Presley, “I wasn’t trying to kill myself, I was just trying to change my 
thoughts. Maybe the pain can make me think of something else.” 
Participants used numbing to modify the negative perceptions that co-occurred with 
shame. Participants also misused substances to disconnect from shame, though this approach 
seemed less common. Jaylen told interviewers that he would drown his problems related to his 
sexual minority identity in substances: “I was in an outpatient group with therapy. It was mental 
health and addiction.  I went because of the Klonopin and I discovered alcohol at that point. 
Then I had alcohol problems for a while.” At times, disconnection consumed some participants 
to the point that it became a widespread strategy for navigating life. However, disconnection was 
not always widespread and was sometimes dependent on context. Henley stated, “[my mom] 
said “the way you talk to your friends, you’re so bubbly and alive, but when you talk to us you’re 
sad and I don’t know who you are.” The social reality of Henley’s family created a context that 
was not inviting to sincere displays of her sexual identity and herself. However, the social reality 
of Henley’s peer group created a context that encouraged sincere displays of her sexual identity.  
 Participants reduced the visibility of their sexual identities and subsequently opportunities 
to construct feelings of pride, to appease other individuals, and to maintain homeostasis in a 
context. Dallas described this process, “I think I was more frustrated that I knew I wasn’t like the 
way I dressed or the things I bought. I didn’t like them but I just went with it to make everyone 
happy.” Dallas is giving up sincerity and opportunities for pride to produce happiness in her 
family context. When practiced habitually, emotion work shaped contexts, as well as the 
relationships between contexts. Finley shared:  
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“[my dad has] never been able to pick me up [at the sexual minority community center]. 
He’s never… he’s not really about… I don’t know how to put it. We’ve never talked about 
it and it’s almost like an unspoken rule in my house not to talk about it with him…just 
because he’s weird about it.” 
Members of Finley’s family context helped create rules that allow instances of identity 
development and feelings of pride, while also maintaining homeostasis in the family by shielding 
his dad from his sexual identity. Furthermore, Finley’s family delimited his father’s interactions 
with aspects of the community. While emotion work was spoken of as an adaptive strategy used 
by participants to navigate different contexts, there was also an underlying burden attached to it. 
Blair shared, “So I felt like I did a lot of lying towards myself. But just so I’d seem normal to my 
friends.” A burden was created when participants reduced the visibility of their sexual identities 
and overall sincerity to serve a context. The burden was lifted when participants were able to 
express themselves in various contexts freely. Participants made it clear they preferred contexts 
that supported their identities and sincerity since it helped them construct feelings of pride.  
Participants managed feelings of pride by furthering connections believed to support 
identity development, including supportive resources and generativity. Quinn discussed this 
dynamic through his coming out process:  
“[It went] ever so nicely. [My friend] was excited actually. He was like “finally!”…After 
that, I started telling family and friends and it’s just easier to tell them because that one 
person that accepted me already.” 
Quinn describes coming out to his friend with pleasant terms and ebullience. Furthermore, Quinn 
worked to develop further these feelings by increasing the visibility of his sexual identity. 
Connections helped participants blossom from the disconnection caused by shame. Dallas said 
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that after coming out to friends she, “felt better…because I keep a lot to myself. I felt better 
because I felt like I’m hiding a lot. And then it was easier to talk to them about stuff or 
relationships.” Connections also had a positive impact on participants’ wellbeing, as exemplified 
by Quinn through his connection to the sexual minority community:  
“I’ve made more friends and life has been getting better...I’m not really depressed 
anymore and I used to let things get to me, but now that I have people caring about me, I 
let that get to me and that just makes me feel unstoppable because I know that people 
care about me and people have my back.” 
Finding contexts that normalized participants’ sexual identities helped construct feelings of 
pride, which influence further identity development through supportive connections. Participants 
also worked to create contexts that would normalize sexual minority identities. 
 Generativity is transcending personal interests to help establish and guide the next 
generation (Erikson, 1994). Dallas shared this personal interest with interviewers, “trying to be 
more active with the people who are LGBT at my school…I want our gay-straight alliance to be 
more active.” Dallas had cultivated feelings of pride from participating in her school’s gay-
straight alliance and wanted to share those feelings with others. Participants used generativity to 
construct social realities and contexts that would provide other sexual minority adolescents 
feelings of pride. Peyton (multiracial, 18 years old, lesbian) shared: 
“Being open about [my identity] at school and being in that queer leadership position 
has made me more sure and confident and more feeling that I have an obligation to be 
very visible but I sort of feel pride being visible and really wanting to be able to reach out 
to the younger kids who might be going through you know, this other stuff.” 
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Peyton describes how generativity not only aims to support her sexual minority community but 
also contributes to her own pride and identity development. Generativity was not only in support 
of other sexual minority individuals but could support their development and emotional well-
being more broadly. Blair taught her mother, “you don’t choose to be gay. It just happens,” 
which helped her mom later on: “[ my mom] came into my room and said ‘I understand. I 
understand that you don’t choose it, that it just happens, and whatever you do, I support you 
100%.’” Blair is using generativity as a method of emotional work to support her mom’s 
development and wellbeing, as well as her own.  
Overview of Emergent Theory  
Based on these findings, a theory emerged of how shame and pride are constructed and 
managed among sexual minority adolescents. Figure 1 is a visual depiction of the theory. The 
social realities of different contexts may directly elicit these emotions or indirectly through life 
experiences and dimensions of self-concept. Hostile social realities, life experiences of minority 
stressors, and internalized homonegativity generally lead to feelings of shame. Pride is generally 
elicited through supportive social realities, life experiences of minority resilience, and grit and 
sincerity. However, in some cases, processes that lead to pride may cause feelings of shame, 
such as the case when the visibility of sexual minority people leads to internalized 
homonegativity (Meyer, 2003). The alternative is also true; experiences that generally lead to 
shame may galvanize sexual minority adolescents into feelings of pride through the work 
necessary to overcome adversity. Shame emerges when sexual minority adolescents believe their 
sexual identity is worthless, experience overwhelming displeasure, and feel compelled to hide 
their sexual identities. Pride emerges when sexual minority adolescents believe their sexual 
identity has value, experience a zestful pleasure, and feel motivated to develop further their 
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sexual identities through connections. Shame and pride are managed through emotion work. 
Sexual minority adolescents reduce the visibility of their identities to appease the social context 
and avoid shame, while they increase the visibility of their identities to enrich the social context 
and experience pride.  
Discussion 
 This study aimed to develop a theoretical understanding of the development and impact 
of shame and pride among sexual minority adolescents and was guided by three questions: What 
are the psychological, behavioral, and social manifestations of shame and pride? What life 
experiences and self-perceptions are antecedents to shame and pride? What is the perceived 
impact of shame and pride? Findings from this study are discussed in relation to identity 
development, minority stress theory, and the theory of constructed emotions.  
Emotions and Identity Development 
Queer theorist have hypothesized shame and pride are influential to identity development 
for sexual minority people (Munt, 2000; Sedgwick, 2003), and the experiences of participants in 
this sample are congruent with this proposition. Sexual minority adolescents co-construct their 
sexual identities with shame or pride since these emotions help them manage their identities in 
context. More specifically, participants would decrease the visibility of their sexual identities to 
minimize feelings of shame, and they would increase the visibility of their sexual identities to 
maximize feelings of pride. This study contributes a new piece to the conceptual puzzle of 
identity development and management by finding shame and pride to help sexual minority 
adolescents make sense of their identity and provide direction to their development. Importantly, 
most participants experienced both feelings of shame and pride at different points in their sexual 
identity development and across contexts. 
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Other emotions were also constructed alongside identity but appeared to be subordinate 
to the powerful feelings of shame or pride. Future research needs to examine how other emotions 
influence identity development for sexual minority adolescents. Emotional granularity is the 
ability to represent experiences of emotion with precision and specificity; high emotional 
granularity is associated with better coping skills (Tugade, Fredrickson, & Barrett, 2004). 
Understanding the scope of emotions experienced during identity development may help 
practitioners and intervention scientists support well-being for sexual minority adolescents 
through increasing emotional granularity.  
Emotions and Minority Stress Theory 
 MST proposes societal stigma directed at sexual minority identities leads to increased 
exposure to minority stressors (e.g., victimization and internalized homonegativity), as well as 
minority resilience (sexual minority visibility and self-esteem) that may buffer the impact of 
minority stressors (Meyer, 2003, 2015). This study proposes life experiences of minority stress 
and resilience contribute to shame and pride. Emotions have yet to be formally included in the 
minority stress model. Shame and pride were constructed specifically about sexual identity in 
this study and may be considered a proximal minority stressor (shame) or proximal minority 
resilience (pride). Shame and pride are experienced regardless of sexual identity, which could 
make the general psychological processes that mediate the relationship between minority 
stressors and resilience and well-being (Hatzenbuehler, 2009). Research is needed to test which 
application of shame and pride is a better fit in the minority stress framework.  
MST also states that minority stress processes contribute to health inequalities observed 
between sexual minority and heterosexual adolescents (Goldbach & Gibbs, 2017; Meyer, 2003). 
Findings suggest shame and pride were related to health behaviors for the sexual minority 
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adolescents in this study. Participants engaged in isolation, self-harm, and substance misuse to 
manage feelings of shame. Studies suggest that these health behaviors are disproportionately 
higher among sexual minority adolescents compared to their heterosexual counterparts (Marshal 
et al., 2008; Marshal et al., 2011). Pride was also managed by health behaviors—including 
connections to supportive people and resources—that have been shown to support health 
outcomes (Barrett, 2017a). Including shame and pride and other emotions into MST may 
improve understanding of social determinants of health inequities for sexual minority 
adolescents and improve interventions that address these issues.   
Theory of constructed Emotions 
According to the Theory of Constructed Emotions (TCE; Barrett, 2017a), emotions are 
concepts constructed through social reality, life experiences, and affective sensations. The 
findings of this study are congruent with TCE. Hostile social realities toward sexual minority 
people compound with life experiences of minority stress and internalized homonegativity to 
construct shame. Conversely, supportive social realities toward sexual minority people 
compound with life experiences of minority resilience, grit and sincerity to construct pride. The 
groundwork for constructing shame or pride is likely laid early in life since emotions concepts 
are a statistical average of all instances of emotions experienced over the life course (Barrett, 
2017a; Hoemann, Xu, & Barrett, 2019; Hoemann, Gendron, & Barrett, 2017). Examining early 
life experiences of shame and pride may further elucidate the experience of these emotions 
among sexual minority people at later developmental periods.  
TCE proposes emotions are social constructs that help individuals make sense of their 
bodily sensations in a given context and provide a possible route to restoring these sensations to 
homeostasis (Barrett, 2017a, 2017b). Emotion concepts have goals that highly variable instances 
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of emotion coalesce around. The goal of shame in this study was for participants to disconnect 
from the stigmatizing situation that is causing beliefs of worthlessness and overwhelming 
feelings of displeasure. The goal of pride was for participants to connect to situations that instill 
value in their identities and zestful pleasure. Participants used emotion work to achieve these 
goals. Emotion work was used to manage participants’ feelings of shame by reducing the 
visibility of their sexual identities and disconnecting from shame-eliciting stimuli. Participants 
believed reducing visibility and disconnection would increase positive emotions for others. Pride 
was maximized by increasing the visibility of sexual identity and connecting to developmental 
support; visibility and connections were perceived by participants to enhance positive 
experiences for others.  
Another important finding is the role of social reality and context in shaping identity and 
emotions. Social reality is the agreed-upon ways of knowing, thinking, and behaving in a 
particular context; it prescribes rules and rituals that organize everyday life (Atkinson, 2017), 
Participants experienced variation in social reality between contexts that sent participants diverse 
messages about sexual minority people. The social reality of a context may be related to what 
some research has described as a context’s climate toward sexual minority people (e.g., Oswald 
et al., 2010; Kosciw, Greytak, & Diaz, 2009). Studies have found hostile social climates to have 
significant relationships to poor social and health outcomes, including lower grades and 
academic retention (Kosciw, Greytak, & Diaz, 2009) and trouble with depression, anxiety, stress, 
and substance misuse (Paceley, Goffnett, & Gandy-Guedes, 2017; Hatzenbuehler, Wieringa, & 
Keyes, 2011). One study used MST to show that hostile and tolerant community climates 
engender victimization that, in turn, related to poor health outcomes (Paceley, Fish, Thomas, & 
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Goffnett, 2019). TCE and MST appear to be complementary models that can help organize our 
understanding of the development and impact of shame and pride.   
Implications 
The conceptualization and findings of this study have several important implications for 
research, practice, and policy. Future research should continue to expand the TCE to detail how 
social reality, life experiences, and emotion concepts interplay to impact development and well-
being across the lifespan for sexual minority people. Future research should also better 
conceptualize the way other emotions factor in to the identity development process for sexual 
minority adolescents. TCE also offers a bio-psycho-social framework for understanding 
emotions (Barrett, 2017a, 2017b); however, this study could only focus on psychosocial aspects. 
Future research could also triangulate the physiological shifts accompanying emotion 
construction with psychological and social factors. There is also a need to develop large-scale 
studies that can generalize these findings to the broader population of sexual minority 
adolescents. To do this, it is essential to develop measures of shame and pride specific to the 
experiences of sexual minority adolescents.  
 Practitioners should be mindful of the impact of emotions on identity development and 
health behaviors for sexual minority adolescents. In particular, practitioners should work to help 
reduce feelings of shame while increasing those of pride. A recent systematic review found 
shame to be highly malleable to reductions through commonly used interventions, including 
cognitive-behavioral techniques and mindfulness (Goffnett, Liechty, & Kidder, 2020). Public 
health research urges the development of multi-level interventions that address individual-level 
dysfunction, as well as contextual factors such as stigma (Hatzenbuehler & Pachankis, 2016). An 
objective indicator of a supportive climate toward sexual minority people includes the presence 
of affirming policies and legislation (Kosciw, Greytak, & Diaz, 2009’ Oswald et al., 2010).  
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Therefore, it is also vital for practitioners and policymakers to work together to reshape contexts 
to be supportive of sexual minority identities.  
Limitations 
 There are several novel findings to this study, but it is crucial to understand their 
limitations. The sample was drawn from a densely populated geographic location that may not be 
representative of smaller areas or places with different socio-political values. These findings 
should be tested quantitatively with larger samples going forward. The secondary qualitative 
analysis adds rigor by not using leading questions, but also has limitations for reaching 
theoretical saturation. Finally, participants were interviewed at places providing services to 
sexual minority people suggesting the sample may be biased toward individuals who are more 
out and visible with their identities.  
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FIGURE AND TABLES 
 Figure 2 
Grounded Theory Model of Shame and Pride among Sexual Minority Adolescents 
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Table 1 
Participant Demographics 
   
n or M % or SD 
Age 
14 
15 
16 
17 
18 
19 
  
16.26 
4 
8 
10 
7 
3 
4  
1.48 
11.1 
22.2 
27.7 
19.4 
8.3 
11.1 
Gender 
Male 
Female 
  
 
22 
14 
 
61.1 
38.8  
Sexual Orientation  
Gay 
Lesbian 
Bisexual 
Pansexual 
Other 
  
 
10 
7 
10 
7 
2 
 
27.7 
19.4 
27.7 
19.4 
5.5  
Race/Ethnicity 
Latinx 
African American  
White 
Asian  
Mixed or other   
 
11 
4 
7 
5 
9  
 
30.5 
11.1 
19.4 
13.8 
25 
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Name Demographics 
 
Blair Hispanic, Lesbian, Female, 17 years-old  
 
Dallas Hispanic,  Lesbian, Female, 16 years-old 
 
Addison Hispanic, Lesbian, Female, 16 years-old  
 
Sage Multi-racial (not specified), Pansexual, Male, 15 years-old  
 
Justice Multiracial (Mexican & Black), Bisexual, Male, 17 years-
old 
 
Jaylen Black, Gay, Male, 19 years-old  
 
Tatum White, Lesbian, Female, 15 years-old 
 
Quinn Multiracial (Cambodian & White), Gay, Male, 16 years-old 
 
Karsyn Multiracial (Polynesian+), Pansexual, Female, 16 years-old 
 
Presley Hispanic, Gay, Male, 16 years-old 
 
Lennox Multiracial (White & Pacific islander), Gay, Male, 19 years-
old 
 
Henley Asian (not specified), Bisexual, Female, 15 years-old.  
 
Rylan Multiracial (Black & American Indian), Gay, Male, 17 
years-old 
 
Remi Latino/Hispanic, Gay, Male, 17 years-old  
 
Finley White, Pansexual, Male, 15 years-old 
 
Devon Mexican, Bisexual, Female, 15 years-old 
 
Milan Asian (Chinese-American), Bisexual, Female, 14 years-old 
 
  
Table 2 
Demographics of Quoted Participants.  
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Table 2, cont. 
 
Amari 
 
Asian (Chinese-American), Bisexual, Female, 16 years-old  
 
Peyton Multiracial (Korean & White), Lesbian, Female, 18 years-
old. 
  
Note. Participant names are pseudonyms.  
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CHAPTER 4: MEASURING SHAME AND PRIDE AMONG SEXUAL MINORITY 
ADOLESCENTS 
Abstract 
Background: Shame and pride are influential to identity development and well-being of sexual 
minority adolescents. Stigma toward sexual minority identities may send messages of 
worthlessness that construct feelings of shame, while reconfiguration of these identities as 
valuable in certain contexts may elicit pride. To better test these propositions, a measure of 
shame and pride specific to sexual minority adolescents is needed. This study developed the 
sexual minority identity emotion scale (SMIES) to address this gap.  
Methods: A pool of 43 items were developed from construct definitions of shame and pride that 
emerged from a previous qualitative study. Items underwent a three-step review, including expert 
review and cognitive interviews with sexual minority adolescents. Data were collected from a 
national sample of sexual minority adolescents on the SMIES to test its factor structure, 
reliability, and convergent validity.  
Results: The resulting measure had a four-factor structure with 23 items exhibiting moderate to 
strong factor loadings. The SMIES' shame and pride subscales had strong internal consistency (α 
= .94 and .91, respectively). The measure also demonstrated adequate convergent validity with 
general measures of shame and pride and a measure of internalized homonegativity.  
Conclusion/Implications: Shame and pride about sexual minority identity are discrete 
constructs from general shame and pride. The shame subscale exhibited stronger correlations to 
internalized homonegativity than in the extant literature. More research needs to be done to 
bolster the reliability and validity of the SMIES. Furthermore, shame and pride in sexual 
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minority identity should be examined within the minority stress framework to increase 
understanding of their influence on well-being.   
Keywords: shame, pride, sexual minority, measurement, psychometrics, adolescents 
Introduction 
 Shame and pride are the primary emotions experienced regarding our social selves and 
are influential to development and well-being (Lewis, 1992; Tangney & Dearing, 2003; Tracy, 
2016). These emotions may be particularly salient to sexual minority adolescents. There exists a 
widespread stigma against sexual minority identities in American culture that may lead to 
feelings of shame (Goffman, 1963; Howard, 1995). Alternatively, sexual minority adolescents 
and select social contexts my counter this stigma by normalizing and celebrating sexual minority 
people leading to feelings of pride. A growing body of research also suggests shame and pride 
are related to behavioral health outcomes for this sexual minority adolescents (Goffnett, 2020; 
McDermott, Roen, & Piela, 2015; Puckett et al., 2017). However, the singular quantitative 
studies that exist assess shame and pride in general ways instead of specific to sexual minority 
identity, which limits our understanding of the impact these emotions have on development and 
well-being for this population.   
Shame 
 Shame is a profoundly painful emotion that causes the bearer to feel wholly flawed, 
unwillingly exposed, and unworthy of connection to others (Brown, 2006; Lewis, 1992; Tangney 
& Dearing, 2003). Shame arises after an individual appraises one of their identities against a 
social norm, finding failure, and subsequently attributing that failure to being wholly flawed 
(Brown, 2006; Lewis, 1992; Tangney & Dearing, 2003). Shame alerts the bearer to a loss of 
status within society and social relationships (Tracy, 2016). The compounding deleterious effect 
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of shame encourages people to disconnect from individuals and resources that may support 
positive development and well-being (Brown, 2006; Lewis, 1992; Tangney & Dearing, 2003).  
Stigma is a strong elicitor of shame because it sends the message to the bearer that they 
are deeply flawed and unworthy of being viewed as fully human by the public (Goffman, 1963). 
Society privileges heterosexuality while stigmatizing sexual minority identities. Stigma-based 
stressors specific to the experiences of sexual minority individuals are associated with increased 
feelings of shame and behavioral health problems, including depression, anxiety, and substance 
use (Allen & Oleson, 1999; Hequembourg, & Dearing, 2013; Mereish & Poteat, 2015). Sexual 
minority adolescents may be susceptible to shame because of societal stigma directed at their 
identities, and this process may lead to poor behavioral health outcomes.   
Pride 
 Pride is a beneficially uplifting emotion that causes the bearer to feel successful, socially 
valued, and motivated to cultivate additional feelings of pride (Fredrickson, 2013; Tracy, 2016). 
Pride is elicited through a similar appraisal process as shame; however, instead of making a 
global appraisal about one's self, individuals appraise an identity as being a success that is 
attributed to that identity being socially valued (Fredrickson, 2013; Lewis, 1992; Tracy, 2016). 
The purpose of pride is to indicate an increase in status within society, as well as one's 
community and social relationships (Tracy, 2016). An elevated status can provide access to 
material and immaterial resources to support identity development and well-being (Fredrickson, 
2013).  
 Sexual minority adolescents may face barriers to cultivating feelings of pride since social 
norms favor heterosexuality. Social Identity Theory (Tajfel & Turner, 1979) provides a 
framework for understanding how sexual minority adolescents may cultivate pride. They can 
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work to diminish the perceived differences between themselves and their heterosexual 
counterparts. They can also change the negative values assigned to their sexual minority status. 
Finally, they can make social comparisons more relevant to their identities, such as against other 
members of the sexual minority community. Research suggests engaging in some or all of these 
techniques can help cultivate feelings of pride. One qualitative study found young sexual 
minority men to engage with sexual minority people, activities, and culture to develop and find 
acceptance for their identities (Telander et al., 2017). Moreover, participants reported feelings of 
pride that emerged from these activities also motivated them to stay involved in these activities. 
Measures of Shame and Pride  
 The most widely used measures of shame and guilt assess these constructs in two ways: 
1) global adjective checklists that ask how frequently a respondent feels a cognate of shame (e.g., 
embarrassment) or pride (e.g., successful); or 2) scenario-based measures that provide a general 
shame elicitor (e.g., "you trip in the cafeteria and spill your friend's drink") and ask respondents 
how likely they are to respond in a shame-based manner (e.g., "I would be thinking that everyone 
is watching me and laughing") (Tangney & Dearing, 2003). Both approaches have their strengths 
and weaknesses. Global adjective checklists have high face validity and are easy to administer 
but require an advanced vocabulary and lack context for the feeling of shame or pride. Scenario-
based measures do provide context, which is conceptually consistent with current notions of 
shame and pride, and can be less confusing to participants, yet these measures have relatively 
low internal consistency.   
 Both approaches measure general feelings of shame without regard to a specific identity 
characteristic as an elicitor. This is problematic since it has been established that shame and pride 
are emotions that relate to social identities (Brown, 2006; Lewis, 1992; Tracy, 2016). 
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Furthermore, there is a significant amount of variance in the way individuals respond to general 
elicitors of shame (Rizvi, 2010) but most commonly relate to salient identities (Brown, 2006). 
There is a lack of domain-specific measures of shame and pride, such as those that would 
measure shame and pride specific to sexual minority adolescents (Hequembourg, & Dearing, 
2013; Tangney & Dearing, 2003).  
 The sexual minority identity emotion scale (SMIES) was developed to addresses this gap. 
The SMIES was built from construct definitions of shame and pride developed in a previous 
qualitative study (Goffnett, 2020). This study first tests if these construct definitions are 
consistent among a larger sample of sexual minority adolescents. The internal consistency and 
convergent validity of the SMIES are then examined.   
Preliminary Studies  
Item Development 
Item development was guided by the construct definitions of shame and pride resulting 
from a prior qualitative study (Goffnett, 2020). The qualitative study used grounded theory 
methods to analyze life history interviews conducted with 36 sexual minority adolescents to 
understand the psychological, social, and behavioral manifestations of shame and pride, as well 
as their antecedents and consequences. The construct definitions were refined further during the 
expert review discussed in the next section. Shame was defined as beliefs that one's sexual 
identity is worthless, accompanied by feelings of overwhelming displeasure and a desire to hide. 
Pride was defined as beliefs that one's sexual identity is valuable, accompanied by feelings of 
zestful pleasure and a desire to connect to other individuals and resources. The study found 
shame and pride to have three dimensions each that reflected beliefs, feelings, and goals of the 
emotions.” An initial pool of 43 items (21 shame, 22 pride) was developed to reflect the three 
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highlighted dimensions (beliefs, feelings, and goals) that emerged for both shame and pride. Item 
construction followed measurement standards, including the use of clear language relevant to 
adolescents, avoiding presumptive or leading verbiage, and constructing items that would require 
different levels of shame or pride (DeVellis, 2016; Hambleton, Swaminathan, & Rogers, 1991). 
Table 3 displays the initial pool of items.  
Measurement Review  
The items underwent a three-step review to refine the measure before being administered 
for testing. In the first review, two graduate students, one in family sciences and one in public 
health, read through each item with the researcher to evaluate the items' adherence to 
measurement standards discussed above. During this step, items were modified to improve 
language and structure. Since both reviewers had research agendas focusing on sexual minority 
people, they also provided feedback on the substantive content of the items. This process helped 
create sound items reducing cognitive burden for participants in subsequent reviews. Next, five 
experts in either sexual minority adolescent well-being or social emotions (i.e., shame and pride) 
provided feedback on the items, construct definitions, and the prompt providing participants 
instructions for completing the measure. All components were modified based on expert 
feedback. One item was dropped because the majority of experts rated it as poor and provided 
consistent feedback that it did not fit alongside the other items ("I shy away from religious 
situations because they make me feel like a flawed human").  
In the final review step, five sexual minority adolescents participated in cognitive 
interviews, where they went through each item with the researcher, provided a response to the 
item, and discussed their thought process in responding to the item (DeVellis, 2016). Participants 
were between the ages of 16 and 19 years-old and were sampled through a local community 
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agency serving sexual minority people. Parental consent was waived to protect participants from 
having to disclose their identities to their parents to participate in the study (Mustanski, 2011). 
The Institutional Review Board at the University of Illinois at Urbana-Champaign approved 
procedures for the cognitive interviews.  
Method 
Participants and Recruitment  
 Data were collected for the refined 42-item SMIES as part of a national longitudinal 
study (n = 354) examining minority stress over time among a national sample of sexual minority 
adolescents (PI: Goldbach, NIMHD-5R01MD012252-03). Eligibility criteria at baseline included 
being between 14 and 17 years-old, identifying as cisgender male or female, residing in the 
United States, and not identifying as 100% heterosexual. Targeted advertisements were 
disseminated on popular social media platforms to gather a demographically diverse sample. 
Sampling was stratified by geographic region, gender, and municipality resulting in 20 targeted 
groups. Respondent-driven sampling—a form of snowball sampling—was also used for eligible 
participants and asked them to identify individuals in their social networks that might be 
interested in completing the study. Participants who had friends complete the survey received an 
additional $10 incentive.  
 The social media advertisements contained a link that directed potential participants to 
Qualtrics, where they completed the eligibility screener, informed assent, and the baseline 
survey. After completing the survey, participants were asked if they were interested in 
participating in a longitudinal survey and asked to provide methods for future contact. 
Participants who completed the entire survey received $15 for their participation. Participants 
who showed interest in the follow-up surveys were contacted in six-month increments from the 
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time they completed the baseline survey. Participants were removed from the study if they 
provided low-quality data at any of the six-month waves (e.g., unrealistically short completion 
time, low correct response to validation questions, and moderately high rates of "decline to 
answer"). The Institutional Review Board at the University of Southern California approved the 
study's procedures. Data for the current study were collected at the 12-month follow-up.  
The mean age of participants in the sample is 17.57 years. A majority of participants 
identified their gender as female (73%). Bisexual (44%), gay (18%), and lesbian (17%) were the 
most common sexual orientations. A little over half of the sample were White/Caucasian (52%) 
followed by Black or African-American and Multi-racial (13%, each). Agnostic (19%), non-
orthodox Christian (15%), Spiritual but not religious (14%), and other (14%) were the most 
common religious or spiritual identifications. Finally, 31% of the sample had completed 11th 
grade, and an additional 22% had completed some college, and 20% had completed 10th grade. 
See Table 4 for full participant characteristics.   
Measures 
Participant characteristics were collected as part of the main longitudinal survey at 
baseline (race) and follow-up (age, gender, sexual orientation, race/ethnicity, religion/spirituality, 
education, zip code). After completing the main survey of the study, participants were invited to 
complete an additional survey that contained the SMIES and measures for testing construct 
validity. Participants were first presented with items from the SMIES to which they were asked 
to rate their level of agreement on a 5-point Likert-like scale (1 = strongly disagree, 2 = disagree, 
3 = neither agree or disagree, 4 = agree, 5 = strongly agree). Participants could also decline to 
respond to an item. 
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To test the construct validity of the SMIES, participants also completed standardized 
measures of general shame and pride and an internalized homonegativity scale. General shame 
was assessed with items from the widely used Test of Self-Conscious Affect—Adolescent 
(TOSCA-A; Tangney, Wagner, Gavlas, & Gramzow, 1991). The TOSCA-A is a scenario-based 
measure that provide situations that may elicit an emotion among adolescents and ask 
participants to indicate how likely they are to have a shame response. It is not specific to sexual 
minority identities or any other aspect of identity. The Authentic Pride Scale (APS; Tracy & 
Robins, 2007) was used to assess general feelings of pride. The APS asks participants to indicate 
on average the extent that they experience seven adjectives related to pride (e.g., "successful"). 
Similar to the TOSCA-A, the APS does not assess feelings of pride about a sexual minority or 
other identity, focusing on the general emotion of pride itself. Additionally, the main survey 
asked respondents if they have experienced seven statements related to internalized 
homonegativity since the last time they completed the survey (answered as a dichotomous "yes" 
or "no"). The measure of internalized homonegativity is a subscale of the Sexual Minority 
Adolescent Stress Inventory (SMASI; Goldbach, Schrager, & Mamey, 2017; Schrager, 
Goldbach, & Mamey, 2018). The dichotomized internalized homonegativity items are summed 
to provide a continuous score ranging from 0 to 7.  
Overview of Data Analysis 
The data were cleaned and analyzed in SPSS version 26 (IBM, 2019). Little's MCAR test 
was non-significant, suggesting data were missing completely at random; furthermore, for no 
variable were more than 5% of responses missing. Due to the low frequency, cases with missing 
data were removed from the initial dataset reducing the number of cases from 354 to 330. A 
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hundred cases were randomly selected from the remaining sample to conduct the exploratory 
factor analysis, as well as the internal consistency reliability and construct validity analyses.   
Results 
Exploratory Factor Analysis  
A principal axis factoring with an oblique rotation (direct oblimin) was selected for the 
analysis since factors theoretically should relate to the latent constructs of shame and pride and 
should intercorrelate (DeVellis, 2016; Tabachnick & Fidell, 2012). Criteria for factor and item 
retention were set a priori based on convention. This included retaining factors with an 
eigenvalue greater than 1.00 and retaining items with a moderate loading (.50) onto one factor.  
Items that did not moderately load onto one factor were eliminated.  
The EFA of the 42 items resulted in an initial eight-factor measure with eigenvalues of 
1.00 or greater; however, an examination of the scree plot suggested four substantial factors. 
Assessment of the factor matrix found one factor with only one item and three factors with 
poorly loaded items (>.50) that, when removed, would leave the factors with one item each. 
Measurement standards suggest factors should have at least three items to be retained (Bowen & 
Guo, 2012). An additional six items were removed for poor loadings, resulting in a total of 13 
items being removed from the measure. The subsequent EFA produced a four-factor measure 
with moderate factor loadings (see Table 5). The factors include shame concepts, shame goals, 
pride concepts, and pride goals. Shame and pride concepts include items intended to assess 
beliefs and feelings about one’s sexual identity. Shame and pride goals include items that assess 
how these emotions are managed.  
The factor correlation matrix was examined to determine if the oblique rotation was 
appropriate for the data in that factors correlated around .32 or higher (Tabachnick & Fidell, 
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2012); three of the six factor correlations met this criterion with two factors correlating at .60 or 
higher. The oblique rotation was retained in light of these findings.  
Internal Consistency Reliability Analysis  
 Cronbach's alpha values for each subscale (shame concepts, shame goals, pride concepts, 
and pride goals) and the complete set of shame and pride items were calculated to assess the 
internal consistency of the SMIES. Reliabilities and descriptive statistics for the final measure 
are reported in Table 6. The scales and subscales of the SMIES exhibited high internal 
consistency. The Cronbach's alpha for the complete set of shame items was .94 with the shame 
concepts and shame goals subscales α = .94 and .91, respectively. The Cronbach's alpha for the 
complete set of pride items was .91 with the pride concepts and pride goals subscales α = .91 and 
.81, respectively. Scale calculations with each item deleted were also analyzed and suggested 
removing items would statistically weaken the scales; thus, all items were retained.  
Convergent Validity Analysis  
 Convergent validity was assessed through the analyses of bivariate relationships between 
the SMIES scales and subscales and all validation measures. Specifically, SMIES scores were 
correlated with scores on the TOSCA-A, APS, and the internalized homonegativity subscale of 
the SMASI. Pearson correlation coefficients were used to assess convergent validity since the 
scores on all scales are continuous. A priori guidelines were used for interpreting convergent 
validity with .1 to .3 indicating weak correlations, .3 to .5 indicating moderate correlations, and 
.5 or higher indicating strong correlations (Evans, 1996).  
 The SMIES shame scales and the TOSCA-A had weak to moderate statistically 
significant correlations: shame total (r = .31, p < .01), shame concepts (r = .34, p < .01), and 
shame goals (r = .22, p < .05). Correlations between the SMIES shame scales and internalized 
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homonegativity were also statistically significant at moderate to strong levels: shame total (r = 
.58, p < .01), shame concepts (r = .61, p < .01), and shame goals (r = .44, p < .01). For the APS, 
only shame total (r = -.29, p < .01) and shame concepts (r = -.32, p < .01) were statically 
significant at weak to moderate levels.  
 Correlations between the SMIES pride scales and internalized homonegativity were all 
statistically significant at weak to moderate levels: pride total (r = -.32, p < .01), pride concepts 
(r = -.21, p < .05), and pride goals (r = -.47, p < .01). For the APS, pride total (r = .32, p < .01) 
and pride concepts (r = .36, p < .01) had moderate correlations that were statistically significant. 
Correlations between the SMIES pride scales and the TOSCA-A were not statistically 
significant.  
Discussion 
Research has yet to produce a measure of shame and pride specific to sexual minority 
adolescents and instead has used general measures to understand the influence these emotions 
have on this population. The present study redressed this methodological limitation by 
developing the Sexual Minority Identity Emotion Scale (SMIES). The SMIES was developed 
from construct definitions that emerged in a grounded theory analysis of 36 life history 
interviews with sexual minority adolescents. An EFA found the SMIES consists of a four-factor 
structure that has strong internal consistency and moderate to strong construct validity with 
general measures of shame, pride, and internalized homonegativity.  
The prior qualitative study found shame and pride to have three dimensions each that 
reflected beliefs, feelings, and goals of the emotions. The EFA found a four-factor structure with 
two dimensions each for shame and pride that reflected concepts and goals. The shame and pride 
concepts dimension combined items intended to assess feelings and beliefs separately. American 
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English uses "beliefs" and "feelings" synonymously (Merriam-Webster, n.d.), which could 
account for the similar response patterns to items intended to differentially assess these 
dimensions. Furthermore, the Theory of Constructed Emotions (Barrett, 2017) proposes beliefs 
and feelings are involved in the neurophysiological cascade of events that leads to the 
construction of emotions, and this also may result in them eliciting similar response patterns. The 
four-factor structure of the SMIES has theoretical and practical support and displayed strong 
internal consistency among its subscales.  
 The measure also displayed satisfactory convergent validity between subscales of the 
SMIES and measures of shame, pride, and internalized homonegativity. SMIES shame scales 
and TOSCA-A, a general measure of shame, had weak to moderate correlations (r = .22 - .34). 
Rizvi (2010) developed a general measure of shame and tested its convergent validity against 
other general measures, finding moderate correlations (r = .37 - .50). It is not surprising then the 
SMIES shame scores would have slightly weaker correlations since it is designed to assess 
shame experienced about a sexual minority identity, rather than general shame. The same logic 
can be applied to the moderate correlations between the total pride scale and the pride concepts 
subscale of the SMIES and the APS. The APS is an adjective checklist that lacks context and 
goals that are posited to be important to the construction of emotion (Barrett, 2017); this gap may 
account for the lack of convergence between the SMIES pride goals subscale and the APS. The 
significant correlations between the internalized homonegativity measure and the SMIES is 
consistent with the literature on shame and pride and that these emotions are personal and 
contingent upon identity (Brown, 2006; Rizvi, 2010; Tracy, 2016). It also supports the 
proposition of this study that it is necessary to measure shame and pride specific to the 
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experiences of sexual minority adolescents to fully understand the occurrence and impact of 
these emotions among this population.   
 Allen and Oleson (1999) propose internalized homophobia is the introjection of society's 
negative attitudes toward sexual minorities, whereas shame is the "intrapsychic experience of 
failing to meet an internalized ideal" (p. 34). These researchers found a weak correlation between 
shame and internalized homonegativity (r = .30) using a general measure of shame. Findings 
from this study further confirm that shame and internalized homonegativity are distinct but 
related constructs. Furthermore, by using a measure of shame-specific to the experiences of 
sexual minority adolescents, and finding moderate to strong correlations, this study bolsters the 
relationships between shame and internalized homonegativity.  
 Internalized homonegativity is a proximal stressor in the minority stress model, which 
suggests sexual minority people experience worse health outcomes than heterosexuals due to the 
stigmatization of their identities (Goldbach & Gibbs, 2017; Meyer, 2003). Findings from this 
study suggest shame about one's sexual minority identity could also be considered in the 
minority stress model since it is engendered by society's derision toward sexual minority people, 
and research has found it to be related to poor mental health for sexual minority adults (Mereish 
& Poteat, 2015). Shame may also be considered a psychological mediator that leads minority 
stressors to impact health outcomes for sexual minority adolescents (Hatzenbuehler, 2009). As 
for pride, the significant negative correlations between this emotion and internalized 
homonegativity in this study suggest it may be a component of minority resilience (Meyer, 
2015), with the potential to directly influence health or indirectly through buffering the effect of 
minority stressors.    
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Limitations 
 Although this study contributes a robust measure of shame and pride specific the 
experiences of sexual minority adolescents that opens new avenues of research, some limitations 
should be noted. The study uses a classical measurement model that evaluates the overall quality 
of the measure but not the quality of each item, as is the case with item response theory models 
(Hambleton, Swaminathan, & Rogers, 1991). Future studies should conduct discrimination and 
difficulty tests on the measure's items to provide a better understanding of its construction. The 
full reliability and validity of the scale cannot be inferred from this study alone since only one 
aspect was tested for each domain. Additional reliability and validity tests are needed to examine 
the construction and utility of the SMIES.  
Implications 
Shame and pride about one's sexual minority identity are valid constructs discrete from 
general shame and pride, and internalized homonegativity, as demonstrated by the SMIES. The 
SMIES needs additional testing to continually improve and understand its construction, 
reliability, and validity. Furthermore, future research should use the SMIES to understand these 
emotions within the context of minority stress and resilience. Doing so may provide new insights 
into minority stress processes and well-being among sexual minority adolescents. Since shame 
and pride have been implicated in health outcomes among the general population, practitioners 
should be aware of the influence they may have on outcomes for sexual minority adolescents. 
Specifically, it may be advantageous for practitioners to work with clients to reduce shame and 
increase pride.  
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TABLES 
Table 3 
Initial Pool of Items for the Sexual Minority Identity Emotion Scale  
1. My sexual orientation makes me feel abnormal.  
2. I am a deeply flawed person because of my sexual orientation.  
3. When my sexual orientation is at risk of being exposed I want to hide.  
4. I feel like an alien because of my sexual orientation.  
5. I believe my sexual orientation makes me not as valuable as other people.  
6. I want to make myself as small as possible when someone mentions LGBTQ+ people.  
7. I do not feel fully human at times because of my sexual orientation.  
8. I believe I am not as worthy as other people because of my sexual orientation.  
9. I wish I could make myself invisible because of my sexual orientation.  
10. I try to reduce my presence in social situations where my sexual orientation is at risk of 
being exposed.  
11. I try to avoid media featuring LGBTQ+ content while with someone that does not know 
my sexual orientation.  
12. In general, I feel like a disappointment because of my sexual orientation.  
13. I am not as good of a person as my heterosexual peers because of my sexual orientation.  
14. I start to retreat when my sexual orientation starts to feel too visible.  
15. In general, I feel unimportant because of my sexual orientation.  
16. I shy away from religious situations because they make me feel like a flawed human.  
17. I believe my sexual orientation makes me a damaged person.  
18. I try to get out of a situation when my sexual orientation is starting to show. 
19. My sexual orientation makes me feel wrong.  
20. My sexual orientation makes me a broken person.  
21. I get overwhelmed with feelings when others can tell that I am not straight.  
22. Based on messages I receive from others, my sexual orientation feels valuable.  
23. I think my sexual orientation makes me a more authentic person.  
24. My sexual orientation makes me more of who I am.  
25. I am motivated to be more open with my sexual orientation with others.  
26. Sharing my sexual orientation with others makes me feel successful.  
27. I feel like my sexual orientation is important.  
28. My sexual orientation is a core piece of who I am.  
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Table 3, cont.  
29. I want to be more connected to the LGBTQ+ community.  
30. Connecting to the LGBTQ+ community makes my sexual orientation feel valuable.  
31. I feel satisfied because of my sexual orientation.  
32. I am certain about who I am thanks to my sexual orientation.  
33. I am eager to learn new things related to my sexual orientation.  
34. I embrace learning new things about my sexual orientation.  
35. My sexual orientation feels right to me.  
36. My sexual orientation helps me feel more complete.  
37. I feel self-assured when others give positive acknowledgement to my sexual orientation.  
38. I want others in the LGBTQ+ community to feel valid.  
39. I feel like my sexual orientation is valid.  
40. My sexual orientation gives me confidence.  
41. I am inspired to connect with people who affirm my sexual orientation.   
42. I want to support my peers who are also a part of the LGBTQ+ community.    
43. I totally accept my sexual orientation.    
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Table 4 
Participant Characteristics (n = 100) 
  
 
n or M % or SD 
Age 
15 
16 
17 
18 
19 
17.57 
5 
9 
30 
36 
20 
1.07 
5.0 
9.0 
30.0 
36.0 
20.0 
Gender 
Female 
Male 
Genderqueer/Gender non-conforming 
Non-binary 
Other  
 
73 
18 
1 
6 
2  
 
73.0 
18.0 
1.0 
6.0 
2.0  
Sexual Orientation  
Bisexual 
Lesbian 
Gay 
Pansexual 
Queer 
Other 
  
 
44 
17 
18 
7 
6 
8 
 
44.0 
17.0 
18.0 
7.0 
6.0 
8.0  
Race/Ethnicity 
American Indian/Alaska Native 
Asian/Pacific Islander 
Black or African American 
White/Caucasian 
Latino/Hispanic 
Multi-racial 
Other 
 
 
2 
8 
13 
52 
11 
13 
1 
 
2.0 
8.0 
13.0 
52.0 
11.0 
13.0 
1.0 
 
Personal Religion/Spirituality 
Don't know 
Roman Catholic 
Christian (non-orthodox) 
Atheist  
Agnostic 
Non-religious 
Spiritual but not religious  
Other 
 
 
7 
6 
15 
13 
19 
12 
14 
14 
 
7.0 
6.0 
15.0 
13.0 
19.0 
12.0 
14.0 
14.0 
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Table 4, cont.  
Region of U.S. 
West 
Southwest 
Midwest 
Southeast 
Northeast 
 
 
25 
16 
15 
22 
22 
 
25.0 
16.0 
16.0 
22.0 
22.0 
 
Urban or Rural 
Rural 
Urban 
 
5 
95 
 
5.0 
95.0 
Highest Grade Completed 
8th  
9th  
10th 
11th 
Graduate or GED 
Some college 
Trade school or associates 
  
 
1 
5 
20 
31 
22 
19 
2  
 
1 
5 
20 
31 
22 
19 
2 
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Table 5 
Factor Loadings for Exploratory Factor Analysis with Direct Oblimin Rotation of Sexual 
Minority Identity Emotion Scale 
Item Factor 1: 
Shame 
Concepts 
Factor 2:  
Pride 
Concepts  
Factor 3: 
Shame  
Goals 
Factor 4: 
Pride  
Goals 
1. I believe I am a deeply flawed 
person because of my sexual 
orientation. 
0.758    
2. When my sexual orientation is 
at risk of being exposed I 
want to hide. 
  0.783  
3. I feel defective because of my 
sexual orientation. 
0.694    
4. I think my sexual orientation 
makes me less valuable than 
other people. 
0.777    
5. I want to make myself as 
small as possible when 
someone mentions LGBTQ+ 
people. 
  0.650  
6. I believe I am not as worthy 
as other people because of my 
sexual orientation. 
0.837    
7. I try to tone myself down in 
social situations where my 
sexual orientation is at risk of 
being exposed. 
  0.814  
8. I try to avoid media featuring 
LGBTQ+ content when I'm 
with someone that does not 
know my sexual orientation. 
  0.579  
9. I feel like a disappointment 
because of my sexual 
orientation. 
0.596    
10. I think I am not as good of a 
person as my straight peers 
because of my sexual 
orientation. 
0.800    
11. I start to retreat when my 
sexual orientation starts to 
feel too visible. 
  0.821  
12. I feel inferior to others 
because of my sexual 
orientation. 
0.594    
13. I believe my sexual 
orientation makes me a 
damaged person. 
0.884    
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Table 5, cont.  
 
14. I try to get out of a situation 
when my sexual orientation is 
starting to show. 
  0.874  
15. My sexual orientation makes 
me feel wrong. 
0.688    
16. I think my sexual orientation 
makes me a broken person. 
0.796    
17. I get overwhelmed with 
uncomfortable feelings when 
others can tell I am not 
straight. 
  0.673  
18. I feel my sexual orientation 
adds value to my life. 
 0.717   
19. I think my sexual orientation 
makes me a more authentic 
person. 
 0.722   
20. My sexual orientation makes 
me more of who I am. 
 0.713   
21. Sharing my sexual orientation 
with others makes me feel 
successful. 
 0.577   
22. My sexual orientation is a 
core piece of who I am. 
 0.624   
23. I want to be more connected 
to the LGBTQ+ community. 
   0.754 
24. Connecting to the LGBTQ+ 
community makes my sexual 
orientation feel valuable. 
   0.550 
25. My sexual orientation gives 
me a sense of purpose. 
 0.701   
26. I am eager to learn new things 
related to my sexual 
orientation. 
   0.736 
27. I embrace learning new things 
about my sexual orientation. 
   0.673 
28. My sexual orientation helps 
me feel more complete. 
 0.703   
29. My sexual orientation gives 
me confidence. 
 0.680   
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Table 6 
Reliabilities and Descriptive Statistics for the Final Sexual Minority Identity Emotion Scale 
 Cronbach's α M (SD) 
Shame Total .944 36.38 (13.88) 
   Shame Concepts subscale .939 17.88 (8.10) 
   Shame Goals subscale .909 18.50 (7.15) 
Pride Total .913 42.66 (8.76) 
   Pride Concepts subscale .905 27.12 (6.55) 
   Pride Goals subscale .808 15.54 (3.01) 
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Table 7 
Construct Validity of the Sexual Minority Identity Emotion Scale   
 TOSCA-A 
Shame 
APS 
Pride 
SMASI 
Internalized 
Homonegativity 
Shame Total  .311** -.287** .583** 
Shame Concepts .336** -.321** .614** 
Shame Goals  .223* -.192 .436** 
Pride Total  -.036 .324** -.316** 
Pride Concepts  -.033 .362** -.205* 
Pride Goals -.033 .155 -.471** 
*p < .05 
**p < .01 
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CHAPTER 5: CONFIRMATORY FACTOR ANALYSIS AND MEASUREMENT 
INVARIANCE OF SEXUAL MINORITY IDENTITY EMOTION SCALE IN SAMPLES 
OF WHITE AND NON-WHITE SEXUAL MINORITY ADOLESCENTS 
Abstract 
Background: Growing research suggests shame and pride are influential to development and 
well-being for sexual minority adolescents. The sexual minority identity emotion scale (SMIES) 
was developed to help researchers further understand the influence of these emotions. The 
SMIES is a four-factor measurement with strong internal consistency and convergent validity. 
Additional psychometric testing is needed to further assess the structure and construct validity of 
the SMIES.  
Methods: A confirmatory factor analysis (CFA) and multigroup invariance testing were done to 
test the construct validity of the SMIES. Data for the study were collected as part of a large, 
longitudinal study assessing minority stress over time among a national sample of sexual 
minority adolescents. The total sample included 230 cases. Multigroup invariance was tested 
across White (n = 125) and non-White (n = 105) respondents.  
Results: Results from the CFA suggests the four-factor structure and covariance between latent 
constructs of the SMIES had a strong approximate fit with the data. Multigroup invariance 
testing found the measure to be equivalent across White and non-White participants at the 
configural and metric levels but was partially invariant at the scalar level.  
Conclusion/Implications: Findings from this study provide additional support for the construct 
validity of the SMIES. Research should continue investigating the invariance of the SMIES 
among sexual minority adolescents of color and across other subgroups of sexual minority 
adolescents. Research can also use the measure to assess the impact shame and pride have on the 
development and well-being of sexual minority adolescents.  
 91 
 
Keywords: shame, pride, sexual minority, measurement, confirmatory factor analysis, multigroup 
invariance 
Introduction  
 Shame and pride are two emotions essential to understanding well-being among sexual 
minority adolescents. Shame is correlated with depression and anxiety for sexual minority youth 
(Puckett et al., 2017), and qualitatively posited as a reason some samples of this population 
engage in self-harm and suicidal behavior (Goffnett, 2020; McDermott, Roen, Scourfield, 2008). 
Pride has been less studied among sexual minority adolescents. A qualitative study found the 
emotion to elicit health behaviors, such as connecting to supportive people and community 
resources that support well-being (Goffnett, 2020). Furthermore, this study found both shame 
and pride to influence their sample’s patterns of social disconnections and connections, 
respectively. Shame and pride appear to be crucial to understanding social relationships and 
health outcomes for sexual minority adolescents, but more research is needed with larger 
samples to test these findings.  
 The sexual minority identity emotion scale (SMIES) was developed to measure shame 
and pride specific to the experiences of sexual minority adolescents. Previous quantitative 
studies examining shame and pride among sexual minority people have relied on general 
measures that may not accurately capture the nature of these emotions in relationship to sexual 
minority identity (e.g., Allen & Oleson, 1999; Mereish & Poteat, 2015; Puckett et al., 2017). An 
exploratory factor analysis of the SMIES found a four-factor structure—two factors each for the 
latent constructs of shame and pride. The SMIES subscales include shame concepts, shame 
goals, pride concepts, and pride goals. The SMIES has good psychometrics, including internal 
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consistency and convergent validity with general measures of shame and pride and a measure of 
internalized homonegativity.  
 Additional testing is needed to examine the factor structure of the SMIES and increase its 
construct validity within and across demographics of sexual minority adolescents. A 
confirmatory factor analysis (CFA) can test the existence of four dimensions of the latent 
variables of shame and pride, as well as that the measure’s items accurately assess these latent 
constructs (Bowen & Guo, 2012). Invariance testing is needed to determine if the SMIES is 
psychometrically and substantively equivalent across subgroups of sexual minority adolescents. 
White and non-White sexual minority adolescents may experience their sexual identities 
differently due to cultural prescriptions of gender and sexuality that vary between racial groups 
(Acosta, 2013; Moore, 2011). Moore’s (2011) ethnographic research on black lesbian women is 
framed by Black Respectability, the notion that Black women must adhere to stricter social 
standards in their professional and private lives to achieve success in America and uplift their 
racial communities. Researchers have also demonstrated that Hispanic culture emphasizes 
conservative norms for gender and family that prioritizes heterosexuality (Acosta, 2013). 
Goldbach and Gibbs’ (2017) qualitative study with sexual minority adolescents found 
participants of color to experience stress and resilience specific to their racial communities. 
Finally, a measure of minority stress among sexual minority adolescents found noninvariance 
across White and non-White participants for most of the measure’s subscales (Schrager, 
Goldbach, Mamey, 2018). Therefore, determining whether the SMIES functions the same across 
racial/ethnic groups of sexual minority adolescents is an important step before using the SMIES 
in research with diverse populations. 
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Research Design 
 The aims of this study are to test the structure and construct validity of the SMIES. Two 
research questions guided this study: 1) Does the factor structure of the SMIES fit the data? And 
2) Do the items comprising the SMIES operate equivalently for White and non-White sexual 
minority adolescents? Structural equation modeling was used to answer these questions, 
specifically a confirmatory factor analysis for question one and multigroup invariance testing for 
question two.  
Data Collection and Sample  
 Data for the current study were collected within a longitudinal study looking at minority 
stress over time among sexual minority adolescents (Goldbach, NIMHD-1R01MD012252). At 
baseline, participants needed to be between 14 and 17 years-old, identify as cisgender male or 
female, reside in the United States, and not identify as 100% heterosexual to be included in the 
study. Targeted advertisements were used on popular social media platforms to gather a 
demographically diverse sample. Stratified sampling by geographic region, gender, and 
municipality resulted in 20 groups to be targeted for sampling. Eligible participants were also 
asked to identify individuals in their social networks that might be interested in completing the 
study and received an additional $10 incentive for each of these individuals that completed the 
baseline survey.  
 Social media advertisements contained a Qualtrics’ link where potential participants 
completed the eligibility screener, informed assent, and the baseline survey. Participants were 
asked if they were interested in participating in a longitudinal survey and provided contact 
information. Participants who completed the entire survey received $15 for their participation. 
Participants who showed interest in the follow-up surveys were contacted in six-month 
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increments from the time they completed the baseline survey. If at any time participants provided 
low-quality data, they were removed from the study (i.e., moderate rates of “decline to answer,” 
low score on correct answers to validation items, and unrealistically short survey completion 
times). The Institutional Review Board at the University of Southern California approved these 
procedures. Data for the current study were collected at the 12-month follow-up. 
 The sample consists of 230 sexual minority adolescents. Table 8 presents the full 
characteristics of the sample. Participants ranged in age from 15 to 19 years-old, with a mean age 
of 17.40 years—a majority of the participants identified as female (68.3%) or male (23.9%). 
Bisexual (37.4%), gay (20.4%), and lesbian (19.1%) were the most commonly endorsed sexual 
orientations. The sample was mostly White (54.3%), followed by Latino (15.7%) and Multiracial 
(11.7%). Most of the sample identified their religion as Atheist (16.5%), Agnostic (16.5%), 
Spiritual but not religious (14.3%), Non-religious (9.1%), and Other (14.5%). The sample was 
well distributed across America: Northeast (29.6%), Southeast (24.3%), West (20.4%), Midwest 
(13.9%), and Southwest (11.8%). Most respondents lived in an urban area (91.3%). Finally, a 
majority of the sample had completed 11th grade or higher (73.7%).  
Measure  
 The sexual minority identity emotion scale (SMIES) is 29-items assessing feelings of 
shame or pride related to one’s sexual minority identity. Participants provide their level of 
agreement with each item on a 5-point Likert-like scale or could choose not to respond.  Prior 
research suggests a four-factor structure with two factors related to the latent construct of shame 
(shame concepts and shame goals) and two factors related to the latent construct of pride (pride 
concepts and pride goals). Figure 3 depicts the hypothesized measurement model to be tested in 
the confirmatory factor analysis. In the previous study, items measuring the latent factors shame 
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and pride displayed good internal consistency (α = .94 and .91, respectively). Table 9 presents 
the full SMIES.  
Analysis and Results 
Data cleaning and univariate analyses were conducted in SPSS version 26 (IBM, 2019). 
Missing data was found to be completely at random and infrequent by non-significance of 
Little’s MCAR test. Participants with any missing data for the SMIES were removed from the 
dataset, resulting in 330 viable cases. One hundred cases were randomly selected and used for an 
exploratory factor analysis that informed this study (Goffnett, 2020), resulting in a sample of 230 
cases for the present study. The distributional characteristics of the data were then analyzed, and 
tests of normality revealed the items of the SMIES to have high skewness and kurtosis. Data 
were exported from SPSS to be used with subsequent analyses in Mplus (Muthén & Muthén, 
1998-2017).  
Confirmatory Factor Analysis  
 Analysis. A CFA tested the quality of the hypothesized model’s (Figure 3) four-factor 
structure and covarying factors. Parameters were estimated using weighted least squares with 
mean and variance adjustment (WLSMV) with delta parametrization. This estimator is 
recommended for categorical data with five or fewer response options and is also robust in the 
presence of significant skewness and kurtosis in the data (Bowen & Guo, 2012). Latent factors 
were scaled by fixing the first loading of each factor to one.  
Indices for model fit were set a priori based on measurement standards (Bowen & Guo, 
2012; Byrne, 2013). Exact fit was first assessed through a χ2 test, with fit indicated by non-
significance of the test statistic at p > .05. Since researchers have noted several limitations of the 
χ2 test in structural equation models using WLSMV estimation (Bowen & Guo, 2012; Muthén & 
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Muthén, 1998-2017; Rose, Markman, & Sawilowsky, 2017), approximate fit tests were also 
used. Approximate fit was indicated by a root mean square error of approximation (RMSEA) 
with a value ≥ .05, as well as Tucker Lewis index (TLI) and comparative fit index (CFI) values 
of ≥ .95 (Bowen & Guo, 2012).  
Results. The hypothesized model had good approximate fit to the data, χ2 (371) = 
660.089, p = .000, RMSEA = .058, TFI = .971, and CFI = .974. Standardized factor pattern 
loadings ranged from .62 to .91. Modification indices were assessed to see if respecifiying the 
model, such as allowing items to cross-load or fixing correlations between residuals, would 
improve the model fit—none of the suggested modifications made substantive or theoretical 
sense, so the hypothesized model was retained.  
Measurement Invariance  
 Analysis. Data were first prepared for multigroup invariance testing by defining groups. 
Multigroup invariance testing requires at least 100 cases per-group (Byrne, 2013). Due to 
limitations of the current data, all non-White participants were collapsed into a single group 
resulting in 105 non-White participants and 125 White participants. For each of these groups, the 
distribution of each item’s categorical responses was assessed. Multigroup invariance testing 
requires the spread of categorical options represented in the data be the same across groups 
(Muthén & Muthén, 1998-2017; Rutkowski, Svetina, & Liaw, 2019). Categorical responses were 
collapsed for three items due to infrequent response options. Categorical response options of 4 
and 5 were collapsed for item six, and response options of 1 and 2 were collapsed for items 28 
and 29.  
Measurement invariance was tested following steps laid out by Putnick & Bronstein 
(2016), including configural, metric, and scalar invariance across White and non-White sexual 
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minority adolescents. First, configural invariance tested if the latent constructs of shame 
concepts, shame goals, pride concepts, and pride goals have the same pattern of loadings across 
the groups. Next, metric invariance tested if items loaded on their respective latent constructs at 
similar levels across groups. Finally, scalar invariance tested that similar mean scores on latent 
constructs between groups were achieved through similar responses to the items’ categorical 
options.  
 The same indices used for model fit in the CFA were used in this analysis. Measurement 
invariance was tested by comparing the metric model to the configural model and the scalar 
model to the metric model (Byrne, 2013; Putnick & Bronstein, 2016). A non-significant chi-
square test through the DIFFTEST option in Mplus was used to indicate equivalence between 
models. The DIFFTEST option is recommended for models using WLSMV estimation (Muthén 
& Muthén, 1998-2017). Full measurement invariance in all three steps is uncommon, but 
researchers have proposed that partial measurement invariance is acceptable (Byrne, Shavelson, 
& Muthén 1989; Putnick & Bronstein, 2016). What constitutes acceptable partial invariance is 
still being determined (Putnick & Bronstein, 2016), but some researchers have found 20% or 
fewer noninvariant items has a negligible impact on the ability to draw valid comparisons 
between groups (Dimitrov, 2010; Sass, 2011). This standard was applied a priori here to define 
partial invariance.  
 Results. The configural model’s chi-square test was significant indicating that exact fit 
could not be supported; however, the model had good approximate fit χ2 (797) = 1097.58, p = 
.000, RMSEA = .057, TLI = .973, and CFI = .974. Approximate fit of the model supported 
invariance at the configural-level; thus, metric invariance was tested. The metric model had 
approximate fit χ2 (822) = 1110.34, p = .000, RMSEA = .055, TFI = .975, and CFI = .975. The 
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chi-square test for difference was non-significant Δχ2 (25) = 21.430, p = .67, suggesting the 
metric model was also invariant across groups. The scalar model also had approximate fit χ2 
(851) = 1140.60, p = .000, RMSEA = .054, TFI = .976, and CFI = .975, but the chi-square test 
for difference was significant Δχ2 (29) = 43.582, p = .04, suggesting non-invariance. The 
modification indices were evaluated for thresholds that, if allowed to estimate freely, may result 
in partial invariance. The first thresholds of items one and two of the shame concepts subscale 
appeared to be good candidates for free estimation in subsequent analyses based on their chi-
square change values in the modification index. The scalar model was tested again this time with 
item one’s first threshold being allowed to freely estimate across groups. The model had 
approximate fit χ2 (850) = 1138.39, p = .000, RMSEA = .054, TFI = .976, and CFI = .975, but 
the chi-square test for difference was still significant Δχ2 (28) = 41.196, p = .052, suggesting 
non-invariance. The scalar model was tested again this time with item two’s first threshold 
allowed to freely estimate across groups. The model again had approximate fit χ2 (849) = 
1136.38, p = .000, RMSEA = .054, TFI = .976, and CFI = .975 and chi-square test for difference 
was non-significant Δχ2 (27) = 38.959, p = .064, indicating partial invariance. Table 10 provides 
a summary of model fit indices and chi-square test for difference.  
Discussion  
The CFA found an approximate fit between the hypothesized four-factor model and the 
data. This suggests the latent constructs of the SMIES, including shame concepts, shame goals, 
pride concepts, and pride goals, significantly influence participants' response patterns to items 
intended to assess those constructs. Findings also supported the hypothesized covariance 
between the latent constructs. Taken together, the results of the CFA offer additional support for 
the construct validity of the SMIES among sexual minority adolescents.  
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 The multigroup invariance testing found partial invariance for the SMIES across White 
and non-White participants. The configural model was equivalent across the groups indicating 
that the structure of the latent constructs (i.e., their items and interrelationships) is applicable to 
both White and non-White sexual minority adolescents. Invariance in the metric model suggests 
that each item contributes to its respective latent construct similarly across White and non-White 
sexual minority adolescents. The scalar model—the most stringent model—found partial 
invariance after allowing thresholds for two items to estimate freely across groups. This finding 
suggests the latent constructs engender similar response patterns on items across White and non-
White sexual minority adolescents, barring items one and two. Non-White participants required 
lower levels of shame to endorse a one (“strongly disagree”) on both items. This suggests the 
SMIES operates somewhat equivalently across White and non-White sexual minority 
adolescents and further confirms the robustness of the measure.  
 Shame and pride are significant to understanding identity development and wellbeing for 
sexual minority adolescents (Goffnett, 2020). The absence of applicable measures has limited 
knowledge of the impact shame and pride have on this population. The SMIES was developed to 
address this measurement gap and advance research in this area. This study’s findings provide 
additional support to the construct validity of the SMIES and its usefulness with sexual minority 
adolescents. Although the results demonstrated a slight variance in the function of the measure 
between White and non-White participants, only two thresholds of 189 parameters (1.1%) were 
required to vary to achieve partial measurement invariance. This is well below the 20% of 
parameters allowed to vary according to definitions of partial measurement invariance (Dimitrov, 
2010; Sass, 2011). Previous research has documented differences between White and non-White 
sexual minority people (Acosta, 2013; Goldbach & Gibbs, 2017; Moore, 2011), contributing to 
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measurement challenges (Schrager, Goldbach, & Mamey, 2018). The results of the current study 
suggest that the SMIES is a promising tool to assess shame and pride among sexual minority 
adolescents from diverse racial backgrounds. 
Limitations 
 The study has several significant findings that support the construct validity of the 
SMIES. However, there are a few limitations that contextualize this study and offer future 
research directions. The sample size is on the lower end of the range suggested by researchers, 
which might have affected the chi-square fit statistic since it is particularly sensitive to sample 
size (Bowen & Guo, 2012; Byrne, 2013). The limited sample size also did not allow for testing 
of higher-order models that may more accurately represent the construction of shame and pride. 
Prior research has found that the latent constructs of shame concepts and shame goals are 
influenced by the latent construct of shame, and pride concepts and pride goals are influenced by 
the latent construct of pride (Goffnett, 2020). The sample size of this study did not allow for 
testing this hypothesis. The limited sample size also dictated how groups were defined, requiring 
all people of color to be categorized together. Using the SMIES with a larger sample that allows 
separation by racial background is an important next step in understanding more about how 
racial background and culture might affect shame and pride for sexual minority adolescents of 
color. Another limitation is that three items’ categorical response options had to be collapsed due 
to infrequent responses. Although this approach is recommended by experts (Muthén & Muthén, 
1998-2017; Rutkowski, Svetina, & Liaw, 2019), it does limit the response range for participants 
and granularity of the data.  
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Implications 
 Future research should continue testing the psychometrics of the SMIES with larger 
samples. Larger sample sizes will allow for testing of a higher-order structure where the current 
latent constructs of shame concepts and shame goals are influenced by a singular latent construct 
of shame, and pride concepts and pride goals are influenced by a singular latent construct of 
pride. Furthermore, future research should test invariance across other groups (e.g., sexual 
identity, gender, geographic location), as well as between participants of diverse racial 
backgrounds. Testing invariance between clinical and non-clinical samples can help examine the 
utility of the SMIES in social work practice with sexual minority adolescents.  
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FIGURE AND TABLES 
Table 8 
Participant Characteristics (n = 230) 
  
  n or M % or SD 
Age 
15 
16 
17 
18 
19 
17.40 
6 
34 
82 
79 
29 
.973 
2.6 
14.8 
35.7 
34.3 
12.6 
Gendera 
Female 
Male 
Transgender male 
Transgender female 
Genderqueer/Gender non-conforming 
Non-binary 
  
 
157 
55 
2 
1 
5 
10  
 
68.3 
23.9 
0.9 
0.4 
2.2 
4.3  
Sexual Orientation  
Bisexual 
Lesbian 
Gay 
Pansexual 
Queer 
Demisexual 
Other 
  
 
86 
44 
47 
24 
12 
2 
15 
 
37.4 
19.1 
20.4 
10.4 
5.2 
0.9 
6.5  
Race/Ethnicity 
American Indian/Alaska Native 
Asian/Pacific Islander 
Black or African American 
White/Caucasian 
Latino/Hispanic 
Multi-racial 
Other 
 
 
3 
19 
15 
125 
36 
27 
5 
 
1.3 
8.3 
6.5 
54.3 
15.7 
11.7 
2.2 
 
Personal Religion/Spirituality 
Don’t know 
Roman Catholic 
Christian (non-orthodox) 
Mormon 
Hindu 
 
10 
12 
20 
3 
1 
 
4.3 
5.2 
8.7 
1.3 
.4 
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aParticipants identified as cisgender male or female at baseline to be included in the study but 
could identify as cisgender at follow ups.  
 
 
Table 8, cont.  
 
Atheist  
Agnostic 
Non-religious 
Spiritual but not religious  
Other 
 
 
 
38 
58 
21 
33 
34 
 
 
16.5 
16.5 
9.1 
14.3 
14.8 
Region of U.S. 
West 
Southwest 
Midwest 
Southeast 
Northeast 
 
 
47 
27 
32 
56 
68 
 
20.4 
11.8 
13.9 
24.3 
29.6 
 
Urban or Rural 
Rural 
Urban 
 
 
20 
210 
 
8.7 
91.3 
Highest Grade Completed 
8th  
9th  
10th 
11th 
Graduate or GED 
Some college 
Trade school or associates 
  
 
1 
12 
48 
95 
31 
40 
3  
 
.4 
5.2 
20.9 
41.3 
13.5 
17.4 
1.3 
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Figure 3 
Hypothesized Measurement Model of the Sexual Minority Identity Emotion Scale 
The four factors (shame concepts, shame goals, pride concepts, and pride goals) of the SMIES are depicted with their items and intercorrelations. Assumed 
measurement error is represented below each item.  
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Table 9 
Sexual Minority Identity Emotion Scale  
Shame Concepts  
Item 1: I believe I am a deeply flawed person because of my sexual orientation. 
Item 2: I feel defective because of my sexual orientation. 
Item 3: I think my sexual orientation makes me less valuable than other people. 
Item 4: I believe I am not as worthy as other people because of my sexual orientation. 
Item 5: I feel like a disappointment because of my sexual orientation. 
Item 6: I think I am not as good of a person as my straight peers because of my sexual orientation. 
Item 7: I feel inferior to others because of my sexual orientation. 
Item 8: I believe my sexual orientation makes me a damaged person. 
Item 9: My sexual orientation makes me feel wrong. 
Item 10: I think my sexual orientation makes me a broken person. 
 
Shame Goals 
Item 11: When my sexual orientation is at risk of being exposed I want to hide. 
Item 12: I want to make myself as small as possible when someone mentions LGBTQ+ people. 
Item 13: I try to tone myself down in social situations where my sexual orientation is at risk of being 
exposed. 
Item 14: I try to avoid media featuring LGBTQ+ content when I’m with someone that does not know 
my sexual orientation. 
Item 15: I start to retreat when my sexual orientation starts to feel too visible. 
Item 16: I try to get out of a situation when my sexual orientation is starting to show. 
Item 17: I get overwhelmed with uncomfortable feelings when others can tell that I am not straight. 
 
Pride Concepts  
Item 18: I feel my sexual orientation adds value to my life.  
Item 19: I think my sexual orientation makes me a more authentic person.  
Item 20: My sexual orientation makes me more of who I am.  
Item 21: Sharing my sexual orientation with others makes me feel successful. 
Item 22: My sexual orientation is a core piece of who I am. 
Item 23: My sexual orientation gives me a sense of purpose. 
Item 24: My sexual orientation helps me feel more complete. 
Item 25: My sexual orientation gives me confidence 
 
Pride Goals 
Item 26: I want to be more connected to the LGBTQ+ community.  
Item 27: Connecting to the LGBTQ+ community makes my sexual orientation feel valuable.  
Item 28: I am eager to learn new things related to my sexual orientation.  
Item 29: I embrace learning new things about my sexual orientation.  
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Table 10 
Measurement Invariance Model Fit Summary   
  Overall Fit Indexes Comparative Fit Indexes 
Model  χ2 df RMSEA TLI CFI Model Comparison  Δχ2 Δdf ΔP 
1 Configural  1097.58 797 0.057 .973 .974     
2 Metric  1110.34 822 0.055 .975 .975 2 vs 1 21.430 25 .67 
3 Scalar 1140.60 851 0.054 .976 .975 3 vs 2 43.582 29 .04 
4 Partial Scalar 1a 1138.39 850 0.054 .976 .975 4 vs 2 41.196 28 .05 
5 Partial Scalar 2b 1136.38 849 0.054 .976 .975 5 vs 2 38.959 27 .06 
aOne item threshold was freely estimated across groups (Item 1).  
bTwo item thresholds were freely estimated across groups (Item 1, 2) 
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CHAPTER 6: DISCUSSION 
 This study aimed to understand the experience of shame and pride among sexual minority 
adolescents and to construct a robust measure of these emotions to address conceptual and 
methodological gaps in the current literature. This goal was achieved through a three-study 
developmental mixed-methods research design in which methods and findings sequentially 
informed subsequent studies. In the first study, qualitative methods were used to develop a 
conceptual framework for understanding the evolution and impact of shame and pride among 
sexual minority adolescents, as well as construct definitions of these emotions. The second study 
used these qualitative findings to construct the sexual minority identity emotion scale (SMIES) 
and then tested its psychometrics. Results from this study were used to inform the third study 
that conducted a confirmatory factor analysis of the SMIES, as well as equivalence of the 
measure across White and non-White sexual minority adolescents.  
 As demonstrated in the first study, shame and pride are influential emotions in the 
development and well-being of sexual minority adolescents. These emotions are brought about 
by a confluence of contextual factors, life experiences of minority stress and resilience, and 
dimensions of self-concept. Shame and pride were managed through emotion work, where 
participants would modify the visibility of their identities to reduce the occurrence of shame and 
increase feelings of pride. This strategy influenced the participants’ health behaviors; they 
engaged in substance use and self-harm to manage feelings of shame, and they would further 
their connections to supportive people and resources to manage feelings of pride. Results also 
suggested that shame and pride to both have three dimensions that reflected sexual identity-
related thoughts, feelings, and behaviors.   
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 The second study tested the psychometrics of the SMIES, which was developed to match 
the three dimensions that emerged in the first study. In contrast to the results of the first study, an 
exploratory factor analysis found the SMIES to have two dimensions for each emotion: shame 
concepts, shame goals, pride concepts, and pride goals. Differences between the two studies may 
be due to the construction of the items that represent thoughts and feelings, conflation in prose 
between thoughts and feelings, or that similarities in the production of thoughts and feelings 
cause similar response patterns. Despite the deviation from theory, the four factors of the SMIES 
had strong item-loadings and displayed strong internal consistency reliability. Convergent 
validity between the SMIES and general measures of shame and pride and a measure of 
internalized homonegativity was also tested. The SMIES demonstrated good convergent validity, 
and the shame scale showed stronger correlations to internalized homonegativity than found in 
the existing literature.  
 The final study showed that the hypothesized four factors SMIES had adequate fit among 
a larger sample of sexual minority adolescents providing additional support for the measure’s 
construct validity. This study also found the SMIES to be partially equivalent across White and 
non-White sexual minority adolescents. This is important because prior research, including the 
first study in this research, suggests sexual minority adolescents of color have stricter gender and 
sexuality norms to abide by and life experiences that shape their sexual identity. Invariance at the 
configural- and metric-levels demonstrates that the four-factor model and their respective item 
loadings are equivalent across White and non-White sexual minority adolescents. Partial 
invariance at the scalar-level suggests the latent constructs may have a differential influence on 
response patterns across White and non-White sexual minority adolescents. Studies two and 
three used data from the same sample and split the cases to be congruent with measurement 
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standards. However, this is less ideal than using two separate samples as less ability to parse out 
measurement error due to confounding factors.  
 Findings from the overall study also have implications for the theories presented in 
chapter one. It may be advantageous to use the theory of constructed emotions (TCE) to 
understand how emotions fit into minority stress theory (MST). There are conceptual overlaps 
between the two theories. What TCE calls social reality and life experiences can be seen in MST 
as American ideology toward sexual minority people and minority stress processes. The 
grounded theory model developed in the first study used empirical data to marry parts of the two 
theories. The model suggests shame and pride help sexual minority adolescents make sense of 
their experiences of minority stress and resilience and that they manage these emotions with 
various health behaviors. TCE would argue these experiences and emotions add data to an 
adolescent’s internal model and help them predict when these situations may arise in the future. 
This may help explain why participants in the first study decreased the visibility of their 
identities under the threat of shame and increased them under the prospect of pride. TCE 
hypothesizes a conglomeration of physiological and neurological events occur to produce 
emotions, but these were not assessed in this study. Studying these events alongside the 
psychosocial ones examined in this study would provide a fuller understanding of how minority 
stressors, resilience, and emotions impact health. Furthermore, uniting TCE and MST may 
improve the latter’s ability to explain health inequities between sexual minority and heterosexual 
people.  
 Future research should pay attention to the role of shame and pride in health behaviors 
and outcomes. In article one, shame was related to self-harm and substance use, as well as 
disconnection from supportive resources. Past research using general measures of shame have 
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found it to be positively correlated with anxiety, depression, substance use, suicidality, and 
physical distress (Hequembourg, & Dearing, 2013; Mereish & Poteat, 2015; Puckett, et al., 
2017). Furthermore, one study found shame to mediate the relationship between minority 
stressors and poor physical and mental health outcomes (Mereish & Poteat, 2015). The SMIES 
offers an assessment of shame tailored to the experiences of sexual minority adolescents and may 
enhance these findings. Additionally, the SMIES may elucidate new pathways to health 
outcomes for sexual minority adolescents, particularly by looking at the differential impact 
shame concepts and shame goals have on health outcomes. The relationships between pride and 
health outcomes for sexual minority adolescents has yet to be understood. In the general 
literature, pride is negatively correlated with depression and anxiety (Cohen & Huppert, 2018; 
Orth, Robins, & Soto, 2010). The pride subscales of the SMIES can help researchers understand 
the relationship between this emotion and health behaviors and outcomes for sexual minority 
adolescents. Understanding this relationship may help better understand minority resilience 
processes which have been understudied in the extant literature.  
 Social work practitioners should be aware and consider the relationships between shame 
and pride and health behaviors and outcomes when working with sexual minority adolescents. 
Practitioners should focus on reducing feelings of shame and increasing those of pride. Based on 
findings, shame may be reduced by unpacking and reframing life experiences of minority stress 
and internalized homonegativity. Shame may also be reduced if practitioners work with 
adolescents, families, schools, and communities to create social realities that are supportive of 
sexual minority people; this approach may also elicit pride. Furthermore, practitioners can help 
connect sexual minority adolescents to supportive people and resources, particularly those 
focused on sexual minority people.   
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This study argues that emotions are an important piece of MST and should be examined 
within the framework in future research. Study one finds shame and pride are consequences of 
minority stress and resilience processes. Future research should address whether shame and pride 
are proximal factors or psychological mediators. The SMIES can help answer these questions 
since it provides a measure of shame and pride specific to the experiences of sexual minority 
adolescents and has demonstrated a relationship to internalized homonegativity, a proximal 
minority stressor.   
Conclusion 
 Shame and pride are essential to understanding the development and well-being of sexual 
minority adolescents since they influence social connections and health behaviors. The SMIES 
offers a robust way to test these relationships among larger samples of sexual minority 
adolescents. Future research should examine how other emotions impact development and well-
being for this population. Additionally, emotions need to be tested within the minority stress 
framework. Finally, studies could also use the theory of constructed emotions to understand the 
neurological and physiological processes that lead to the construction of shame and pride.  
 
